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INTRODUCTION
The need. A brief statement of the present-day
situation reveals the need for children's religious litera
ture. Ella Frances Lyneh says* "If you train your children
oare fully until they are seven years old, they are already
three-quarters educated.*1 Without insistence on the pro
portion, It may be agreed that early childhood is of great
importance for the nurture of growing personality. But
unfortunately, the trend to-day is to care for the physical
and intellectual development of children during this for
mative period, entirely neglecting the spiritual. Too
often, as a result, the child becomes the ward of the court
instead of the church.
In a study made in New York by a committee appointed
by the mayor it was found that among delinquent children
there was an absence of adequate religious training with a
p
high degree of frequency. Statistics shot? that delinquency
(with its corresponding lack of religious training) is on
the increase. The Department of Justice reports an increase
In crime of 8.1 per cent In the United States during the
1 Clarence H. Benson, An Introduction to Child Study.
p. 96.
2 Mayor's Committee for the Selection of Suitable
Books for Children in the Court, Dr. Frank S. O'Brien,
chairman, An Invitation to Read, p. 9.
first nine months of 1946. Its bulletin calls attention to
the gravity of the present juvenile delinquency. Else
where, Hoover reflects his views on the role religious
training may play in the prevention of delinquency:
The teaching of God, if followed, will prevent
criminality. There is a definite need for a return
to "old fashioned religion* in which parents teach
youngsters to get down on their knees and pray in
complete reverence to the Almighty. As in all contacts
with juveniles, parents must set the example through
their own actions in daily life. There is a failure
on the part of parishioners to help establish active
programs in the church to occupy leisure time and de
velop a greater desire for badly needed religious in
fluences."
More than half of the regular causes for juvenile delinquen
cy as cited by this bulletin are directly related to the home.
Although in crime prevention the home has the first
responsibility, the parent, the school, and the church must
function to a greater extent than heretofore In supplying
the spiritual food that has so long been withheld to the in-
Jury of our American children. One of the greatest achieve
ments is the creation of a religious or spiritual readiness
in the young child. All the methods that ingenuity commands
must be used in laying the foundations for an appreciation
of that which pertains to the Christian way of life. It
3 Department of Justice, "The Juvenile Delinquency
Problem"* mimeographed bulletin, April 8, 1946. p. 4.
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ie the necessary "backdrop* for the child* s own choice to
follow Christ. Because "a book is an avenue of approach
4
to the child's mind , * it may also become, if Christian
In character, an avenue of making ready his heart. James
Stephens would reverse the process. In "The Crock of Cold*
he says: "I have learned. . .that the head does not hear
anything until the heart has listened and what the heart
knows today the head will understand tomorrow." The se
quence natters not so much as the fact that both heart and
mind are Involved in the development of religious readiness.
The phase of that religious readiness with which this thesis
is chiefly correlated is the "development of a desire to
know the Bible, a consciousness of a need for it, and a per-
g
sonal sense of its value." Mary Alice J0nes expresses
well the motive for this objective: "We wish our children
to know the Bible because in a unique fashion this great
7
Book may become for them in very truth the word of God."
If it is true that children "even before the eighth
year...may have acquired a taste for certain kinds of reading'
* Jacob Panken, The Child Speaks, p. 112.
5 Ruth Sawyer, The Way of the Storyteller, p. 16.
6 Mary Alice Jones, The Church and the Children,
p. 80.
7 Mary Alice Jones, The Faith of Our Children, p. 117.
8 Lewis M. Terinan and Margaret Lima, Children's Read
ing, p. V.
vili
it is vital that in their first literature�picture books�
those that are Christian in character be included. Through
constant reading and hearing of the parts of the Bible
which are suited to the ohild and presented in illustrations
appealing to him, there will be created *an attitude of
a
expectancy* �a reading readiness for it. The fruit of
this effort�the ultimate objective�will be reached:
Christian literature will become a vital part of his Christian
way of life.
The task. In this age of specialization people look
to the expert for advice. The speed of this generation
allows little or no time for personal investigation of the
many problems facing the individual. If one of the intel
lectual tasks of our age is to make serviceable the vast
10
realm of printed material, it becomes of prime importance
that the Christian educator undertake that part of the task
which is rightly his. Few pastors, teachers, and parents
have had the opportunity or take the time to become skilled
in the critical analysis of books for children. Much has
been done for thea so far as secular literature is con
cerned; unfortunately, religious literature has been largely
neglected.
9 Jones, The Faith of Our Children, p. 117.
10 Frederic Harrison, The Choice of Books, p. 18.
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Preliminary exploration. After considerable inquiry,
it was found that few, if any, studies hrd been made on
children's religious books. Therefore, the writer decided
to investigate the field. The first step was to check the
output of American publishers of children's books as well
as that of ohuroh supply houses. The compiled list re
vealed that the past few years had brought a flood of
children's religious books into the market. Further re
search in this field seemed desirable.
Materials and terms used in the study. The breadth
of the general field of children's literature necessarily
required that the present study be limited. The thesis
title, "Criteria of Religious Picture Books for Young
Children1 indicates the problem and the limitations placed
upon it. It has seemed wise to include in the investigation
only those children through the third grade. It is recog
nized that in any chronological age-group individual differ
ences are so great that one must know the child in order to
recommend specific books. There have been, however, enough
psychological s tudles made to indicate that certain general
characteristics of childhood usually go with the various
"age levels"; it being understood that this latter term is
used to mean ranges of two or more chronological years. It
is reoognizdd of course that these characteristics are not
Krigidly confined to any age level. They are as plastic
as any Individual child.
Picture books naturally become the frame of reference
for the thesis. The picture book is not only a child's
first approach to literature* it is often his first intro
duction to God. The study is not limited to the picture
book per ae. It includes books whose illustrations are
explained by notations.
In the title the adjective "religious" has reference
to picture books that are primarily Biblical in content
and devotional in nature. Books emphasizing Christian
attitudes and ideals are not omitted but they assume a
secondary role. The term "criteria* applies to the standards
for judging a religious picture book.
CHAPTER I
HISTORICAL BACKGROUND
The medieval period. To understand and better
appreciate the twentieth century religious picture book,
it is necessary to know something about its antecedents.
Even a casual glance into the literature of yesterday shows
that the religious cons epts presented to the child were
built upon a philosophy of childhood radically different
from that generally held today. For what seems to be the
very first record of a story book it is necessary to go
back to the later Middle Ages. The hand-copied books of
these so-called Dark Ages were too expensive to put into
the hands of children; one volume sometimes sold for as
much as houses and lands.1 They were used primarily for
instruction in monastic schools. The earliest extant story
o
book is the Gegta Romanorum written in 1326. As is to
be expected, It is moralistic in tone. By the fifteenth
century the theme of children's literature is decidedly one
of "this worldliness*. It was the day of chivalry and
good manners. An example of this type of book Is a rhymed
treatise written in 1475 for pages of the royal household
and entitled The Babies Boke or A Little Report of How
1 Bertha E. Mahony and Elinor Whitney, Realms of
Gold, p. 1.
2 Blanche E. Weekes, Literature and the Child,
p. 44.
2Young People Should Behave . 5
Sixteenth and aeventeenth centuries. During the
sixteenth century an A B C hornbook was produced for the
child's own use. It was made from a sheet of vellum
(later of paper), placed upon wood, covered with trans
parent horn, and bound with metal; sometimes a coloured
picture was placed on the back. The book was shaped like
a paddle and often hung from the child's girdle by a string.
Its religious instruction included the Lord's Prayer and
the invocation� "In the Name of the Father, the Son, and
" 6
of the Holy Ghost, Amen. Gingerbread hornbooks which
were sold by the baker could be eaten by the child as a
reward for a lesson well learned. For children who could
not buy a hornbook, there was a "battledore" to be bought
for a penny� "a crude sheet of cardboard, blcoloured and
6
folded either once or twice, with printing on both sides."
The text was identical with its sister hornbook.
In order to make the instruction of children easier,
Comenius designed in 1658 a wood-block picture book. Orbis
3 Lucy E. Fay and Anne T. Eaton, Instructions in
the Use of Books and Libraries, p. 186.
4 Rosemond Bayne-Powell , The English Child in the
Eighteenth Century, pp. 225-26.
& Mahony and Whitney, op. clt. , p. 2.
6 Montrose J. Moses, Children' s Books and Heading,
p. 27.
3Pictus. the first book of its kind. About the same time
a German writer, Hartmann Beyer, created a Bible story
picture book, the first to be published.8 Their Influence,
however, was not immediately felt in America. The horn
book, whioh was brought to the New World by the Puritans,
was the book popularly used; it was replaced in 1691 by
The New England Primer.9 The primer and the Bible were
practically the only books that oould be found in the
colonial home. These first primers (34* by 4i*) were
eighty-eight pages in length. They contained a gruesome
picture of one, John Rogers, dying a martyr's death in
flames. Morbid verse such as the following is found
therein:
I in the burial place may see
Graves shorter far than I;
From death's arrest no age is., free,
Young ohildren too may die.
The religious instruction In the Primer was a combination
of two catechisms�The Westminister Catechism and John
Cotton's Spiritual Milk for American Babes, Drawn out of
the Breast of Both Testaments, for their Soul's Nourlsh-
7 Weekes, op_. clt. , p. 132.
8 George E. U. Wenner, Religious Education and the
Public School , p. 84.
9 Weekes, pjo. clt., p. 48.
10 Moses, op_. clt. , pp. 33-34.
4�sent; It also taught the alphabet arranges! for the first
time In oouplets and triplets:
A. In Adam's fall
We sinned all
B. Thy life to mend
This Book attend.
Z. Zacoheus he
Did climb a tree,.
Hie Lord to see.
The Primer' s popularity is evidenced from the fact that it
continued to be published well into the nineteenth century.
A less popular book for children, James Janeway's The
Token, also reflected Puritanical gloom�a resultant of
the "total-depravity*' philosophy of the first half of the
seventeenth century:
When by spectators I am told
What beauty doth adorn me,
Or In a glass when I behold
How sweetly God did form me
Hath God such comeliness bestowed
And on me made to dwell,
What pity such a pretty maid
As I should go to Hell .2
If "this worldliness* characterized fifteenth century
literature, "other worldliness* is the mood of that of the
sixteenth and seventeenth centuries. The philosophy of the
age taught that the child was "conceived in sin, bom in
I1 The New England Primer [no page numbers .]
12 Pay and Eaton, op_. clt. , 198, 195.
5aln* would grow to maturity in sin, and die in sin unless
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something were done.* Puritan literature reflects that
something was done; but, toward the end of the seventeenth
century, the books began to show less seal for moral disci
pline, becoming instead "more affectedly pious than devout.*1
Eighteenth century. The eighteenth century is pre
eminently the moralistic age in children's literature. About
the middle of the period the spirit of Puritanism yielded
to a didacticism that dominated the literature till the
IB
firet years of the nineteenth century. The thought in
fluencing this literature was Inspired by Rousseau' s phil
osophy of the "natural man* or "development from within*.
In all the stories of the period the virtuous child is
justly rewarded and the bad child justly punished.16 Such
obvious pointing out of a moral lesson is a questionable
practice. Even the well known stories such as Tom Thumb
17
had to submit to the editing of the moralist. Only the
more famous books of this type, read by children for more
than a century, departed slightly from its kind. This was
Edna Johnson and Carrie E. Scott, Anthology of
Children' g Literature, p. 844.
14 Paul Hazard, Books, Children and Men, p. 128.
15 Fay and Eaton, op_. clt., p. 26.
16 Ibid., p. 202.
I*7 Weekes, oj>. clt. , p. 52.
6Sandford and Marion by Thomas Day�the story of little
Harry and bad little Tommy, who were children of nature
TO
rather than miniature adults.
In England the woman regarded as the parent of the
�didactics" Is Mrs. Sarah Kirby Trimmer. Although writing
mostly for the Sunday School, Mrs. Trimmer came to be
famous for the first book on the humane treatment of animals,
19
The Story of Robing. Maria Edgeworth is regarded as the
greatest of the "moralist" writers; Mrs. Edgeworth achieved
recognition among her contemporaries for her ability to por-
20
tray characters that are human and for Introducing plot
21
into her stories for children. The Parent's Assistant
and Moral Tales reveal her genuis as a story-teller.
John Newberry's ohapbooks written in this age were more
entertaining in nature although they did not lack in the
22
moralizing element. About this time also there appeared
o%
the battledore as variation of the hornbook without any
religious teaching whatsoever. It was not until this
18 Fay and Eaton, op. clt . , p. 202.
19 Ibid., p. 204.
20 Weekes, op., clt., p. 57-59.
21 Mahony and Whitney, op_. clt., p. 8.
22 Lewis M. Terman and Margaret Lima, Children* s
Reading, p. 12.
23 Mahony and Whitney, on. clt. , p. 8.
7"didactic " period that books were written and illustrated
24
for the child. But because the writers of thi
failed to build upon the child's interests and needs,26
the literature did not stand the test of time.
The nineteenth century. The nineteenth century be
came the watershed for children's literature. All juvenile
books written before this time suffer seriously when eom- -
P6
pared with adult literature of the same period. They
were considered worthy only of an apprentice's time. Some
few books were illustrated but the pictures were merely
27
crude woodouts. At the beginning of the new century,
however, illustrators that have since become famous�Kate
Greenaway, Walter Crane, and Randolph Caldecott�began to
give all their service to children's books. A changing
philosophy of childhood gave Impetus to the publication
of children's literature. As a result of the new philoso
phy, children came into their own, they were loved and in
structed because they were children and not because they
26
were potential adults. Rousseau's ideals were gradually
24 Fay and Eaton, op., cit. , p. 306.
26 Hazard, op. clt. , p. 41.
28 Teraan and Lima, op_. cit., p. 14.
27 Weekes, op., clt., p. 69.
28 Fay and Eaton, op_. clt. , p. 210.
areplaced by those of Froebel; training of Imagination as
well as intellect was advocated by the German kindergartner;
even the fairy tale received his nod of approval.89 When
HerPart emphasized the moral value of folk tales, the
classics, and mythology, writers began to devote themselves
to these types of literature.30 In New England during
the first half of the nineteenth century Samuel 5. Goodrich
(Peter Parley) wrote books for children based on the phi
losophy that young minds should be fed on "things wholesome
and pure instead of things monstrous, false, and pestilent.
...In short, that the element of nursery books should con
sist of beauty instead of deformity, goodness instead of
31
wickedness, decency instead of vulgarity." Peter Parley
introduced for the first time facts of history, the sci
ences, and biography�a distinct American element in
�to
children's literature.
Because the first schools in America were controlled
by the church and taught by the clergy, books had to meet
austere and exacting requirements. Noah Webster and the
Reverend Jedldiah Morse, authors respectively of the Sneli-
29 Emilyn E. Gardner, A Handbook of Children's
Llterature, p. 178.
30 Weekes, ��. clt. , p. 63
31 Moses, op. clt. , p. 153.
^2 Weekes, op . cit., p. 66.
9l"g Book and Geography Made Easy, were the two most scien
tific thinkers of their period. Their hooks Introduced a
seoular note which so increased with the growth �f the
public school system that it became the chief opponent of
the "Sunday School book".33 About 1850 the religious
primers were replaced by the McQuffey Readers which though
still highly moralistic eRd didactic were more recreatory
34
in spirit. Among the "Juveniles", Elizabeth Wetherell ' s
(Susan Warner) Wide Wide World and the Elsie and Pansy
books are typical of the mid-nineteenth century religiously
sentimental literature that was a carry-over from the didac
tic school. As the opposition to the moralistic story
grew, a reactionary type of literature�the dime-novel
and the series books�came into popular use. A study
of the literature of the closing years of the nineteenth
century led Moses to write in 1907:
I do not think it sweeping to assert that while edu
cation has snatched the child's book from the moralist
and taken away from writing a false standard of right
doing, it has not, as yet, added any worthy attribute
of itself. ... it has supplied, in a prescribed
course certain Isolated books . . . from which, once out
side, the child turns with natural dread. ... an ex
amination of the past and present tells me that child
ren's literature, generally speaking, has yet to be
conquered.36
33 Moses, op. clt. , pt>. 151-56.
34 Weekes, oo. clt., p. 66.
35 Gardner, oj>. clt., p. 187.
36 Moses, op_. clt. , p. 157.
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Twentieth century. Wars alow up progress In gener
al and children's books are not excepted. It was not until
the close of the First World War that children's literature
began to cover a much wider area of interests. Modern
studies in child psychology with their emphasis on child
interests led about 1925 to the publication Qf an kinds
of children's books. The Golden Age of children's liter
ature was ushered in. The problem soon was to be one of
selecting the right book for the right ohild from a vast
number of books printed. However* the epithet "Golden"
was not altogether appropriate for children's religious
books; for another twenty years was to elapse before these
came into their own.
An unusual phenomenon took place during the first
half of the twentieth century�the death and the rebirth
of religious literature for children. In 1915 Lucy Fay
and Anne Eaton wrote, "We find most of the varieties of
children' s books which originated In the nineteenth centu
ry still flourishing. The purely religious story is the
37
only type that has vanished." It is not difficult to
find the reason. Writing a decade after Fay and Eaton,
Gather reports that older boys and girls scoff at miracle
tales; she attributes it to the prevailing scientific
Fay and Eaton, 0�. cit., p. 216.
38
teaching. It Is not surprising either to read that a
president* 3 oommlttee on social trends in 1935 found that
there had been for twenty years a decline of public Interest
in religious literature. It further stated: "The Bible
receives less than half the attention it had twenty-five
years ago. .. .religious sanctions have been largely dis
placed by scientific sanction."39 Mary Alice Jones in
The Faith of Our Children summarizes well the reason for
the disuse of Bible literature for children during the
first part of the twentieth century; "With the rise of
science and of interest in man's own abilities to under
stand the universe and use it, his sense of great need
for oowfort and insight which he had found in the Bible
4Q
diminished." Although thirty years ago the religious
story book was decidedly unpopular, the markets today are
flooded with Christian literature for children. Writers
and illustrators of note are giving their best to this
field.
In summary: Modern religious books for children
must not fall short of the demands placed on all good liter-
38 Katherlne B. Gather, Religious Education Through
Story-Telling, p. 93.
39 Hornell Hart, "Changing Social Attitudes and In
terests," Chapter VIII in: President's Research Committee on
Social Trends, Recent Social Trends in the United States;
quoted by Helen E. Haines, Living with Books, p. 336.
40 Mary Alice Jones, The Faith of Our Children, p. 198.
If!
ature~tbey must have sufficient vitality to stand the
test of time. A backward look at the kinds of religious
books formerly written for children makes only too obvious
the error of their way and should do much to prevent a
recurrence of that error. First, objective studies in
child psychology had not yet been made; therefore, the
prevailing philosophy of the day reflected in the children's
books caused them to be highly didactic in tone, religious
ly sentimental in spirit, and extremely moralistic. Second,
the new-science began to assume the authority once held by
the Bible; consequently man began to trust In his own good
ness. Influences such as these were responsible for the
decline in prestige and use of children's books. The con
temporary scene with its huge problem of Juvenile delin
quency, its record of two world wars, and its racial ani
mosities surely is eloquent testimony to the need for build
ing Christian character Into the young. There can be no
real Christian character independent of Christian truth.
It Is for this reason that Biblical and other Christian
literfture must be furnished the child if he is to develop
moral and spiritual stability. It Is hoped that the lessons
learned from the past will aid the writers of children's
books to produce truthful and beautiful religious literature
to meet the needs and Interests of the modern child.
CHAPTER II
READING AND THE CHILD MIND
Intellectual Development
Some knowledge of the reading drives and mental
development of children is essential if appropriate books
are to be selected for the various age levels. Factors
of the child's mental development that are to be considered
in the choice of picture books include language* compre
hension, reasoning, and attention-span.
Language . The development of the child's language
ability and needs must be considered in relation to the
text. For instance, it la important to know that the child's
vocabulary at the age of eight years Is approximately 3600
words. The following table (I), based upon the most ex
tensive study of children's vocabulary, shows the increases
for the first six years of life:1
TABLE I
VOCABULARY DEVELOPMENT
Years Months No. of words Gain
10 1 1
1 0 3 2
1 6 22 19
3 0 896 874
4 0 1540 644
6 0 2072 532
6 0 2562 490
1 Madorah Elizabeth Smith, "An Investigation of the
Development of the Sentence and the Extent of Vocabulary in
14
A more objective and reliable measure of language
development than vocabulary growth Is the average number
of words a child uses In a remark. This type of study
was made by McCarthy2 in her investigation of the child's
combination of words into groups and sentences. Table II,
adapted from McCarthy, shows the correlation between the
child's advancing years and his word progress:
TABLE II
LENGTH OF RESPONSE
Age in months Age in years Average words in response
18 1.5 1.2
24 2 1.8
36 3 3.4
48 4 4.4
54 4.5 4.6
McCarthy found the most rapid development before the forty-
eeoond month; after the fifty-fourth month the length of
the sentence could not be a valid measurement of the sen-
tence development.
Young Children* * Studies in Child Welfare, III, No. 5,
(Iowa City: University ofTowa, 1926) p. 92, cited by
Dorothea A. McCarthy, "Language Development", in C.
Murohlson, editor, A Handbook of Child Psychology, p. 292.
2 Dorothea A. McCarthy, The Language Development
of the Preschool Child, p. 52.
3 Ibid., pp. 53-54.
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A study of the child's first vocabulary reveals
that it consists chiefly of names for people and things.
In this naming period the child of two uses fifty to
sixty per cent nouns or words as nouns. His monologue
speech is composed of few, if any, short noun and verb
sentences. Often, by the use of inflection the child uses
one word for a complete sentence, thereby expressing a
wish, a command, a question, or a name. His first picture
book should obviously consist of pictures that the child
can readily name; they need not be connected in thought
from one page to another. The text, if any, would be limited
to one word or very simple sentences.
An appearance of prepositions in the vocabulary
is an Indication that the child is using phrases in his
sentences. Conjunctions are evidences that clauses are
being used by the time sentences are becoming complex.
McCarthy found phrases appearing first among her more
advanced two-year-olds, complex sentences in small pro
portion at the same age, compound sentences at thirty
months, and the elaborated sentence (two phrases, two clauses,
or a phrase and a clause) beginning with girls at two and
boys at three.8 She also found that by the time the child
4 John J. B. Morgan, Child Psychology, p. 314.
8 McCarthy, The Language Development of the Pre
school Child, p. 101.
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is four and a half years of age he is using only ten per
oent or less of any of these advanced types of sentences.6
Language development seems to be retarded for a while.
It is thought that the delay is due to his acquisition of
more complex motor functions.
By the time the child is in kindergarten, he is
telling the story for himself as he turns the pages of the
book. Though he cannot read, he Insists that there be a
text with the pictures. The primary child will find en
joyment in reading for himself the simple books that former
ly were read to him; this interest may not last long, how
ever, for the vocabulary of the primary book must not only
be read with ease, fluency, and understanding; it must also
be within the child's field of interest. The problem of
this age level is to provide a book which is simple in
sentence structure yet suited to the child's mental develop
ment.
In the light of the child's language development
it is evident that if his language development is to be
correlated with his picture books, the text must give names
to everything, nouns and verbs must be used generously,
and sentences must be simple enough in structure so that
he is able to repeat them when he is telling the story or
6 Dorothea A. McCarthy, "Child Development�VIII .
Language*, in Walter Monroe, editor, Encyclopedia of
Educational Research, p. 153.
I?
reading it for himself.
Comprehens ion . The number of words a child com
prehends is far greater than his speaking or reading vo
cabulary. Though a two-year-old may use comparatively few
words, he understands practically all of the simple things
that are said to him. A child of the "listening age* or
one who is learning the mechanics of reading gets much
pleasure from books read to him. Sometimes, stories that
are far beyond a child's understanding will fascinate by
the music of the words, the strangeness of their sounds,
the rhythm of the phrasing, or the familiarity of oft re
peated refrains. In this instance, his enjoyment is in
feeling rather than in understanding.
It is easier for a child to understand new and diffi
cult words than ideas. Some ideas cannot be explained even
in the simplest of terms because they are symbolic in the
adult sense. Little children naturally use symbolism,
but both symbol and the thing it represents emerge from
hie immediate environment�a stick may represent a pony-
it becomes imaginatively meaningful. The adult often ex
pects the child to use the unfamiliar such as the symbolism,
�We are the sheep of His pasture." To the child sheep are
sheep and do not represent people. Small children think
in terms of use�they cannot comprehend the abstract.
18
Words such as charity, honesty, and unselfishness will
not be understood. But the child may learn through pictures
or stories in a book, as well as through actual experiences,
that he should be interested In all children regardless
of race, creed, or color, that telling the truth la the
right response, and that there is fun in sharing.
Reasoning. Reasoning ability, too, is largely de
pendent upon the child's experiences. The power of the
two-year-old to reason Is limited to what is immediate and
7
meaningful in hia environment. The kindergarten child
often makes erroneous conclusions which may seem humorous
to the adult. One fire-year-old, after hearing the Lord's
Prayer, asked: "Mother, why don't you buy daily bread?"
Hia lack of experience and information, not his inability
to think, caused him to make the faulty deduction. In fact,
by the time the child is five he does quite clear thinking
and is distinguishing between what is fact and what is
fancy. He is now ready for other than "babyish" books.
In his primary years his reasoning becomes more accurate
and there comes increased understanding. Words with double
meanings are understood. It is very important that hia
' Elizabeth Neterer, "What to Expect of the Twos
and Threes," Portfolio for Hursery School, Leaflet Mo. 1,
p. 1.
8 Alios Balgliesh, "Children's Literature and Child
ren's Living," The Library Journal , 59:826, November 1, 1934.
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books should not be the "talking down* or "dear little
reader" kind.
Attention-span. An oft-quoted jingle expresses
quite aptly the two- or three-year-old's reaction when
enforced to "sit still":
Three minutes he'll listen,
Four he'll yawn
Five he'll wiggle ,
And six�he's gone!
Physically, the small child is a "wriggler*. He
is constantly on the move. In spite of this fact, it is
surprising how long he will, if left alone, become absorbed
In the pictures of a book. He will gaze with rapt attention
at an illustration and refuse to turn the page until every
part of it has been carefully scrutinized. Of course, it
Is understood that he has previously come through the stage
of turning pages for the inherent Joy he finds in the
activity. The attention given by the three-year-old Is
decidedly increased by the time he is five. The kinder
garten child's attention, though easily distracted, may
be retained for five or even ten minutes. John Morgan
has cited studies which show that the attention span of
the preschool child increases with Increasing age. Other
9
studies he mentions make interest the key factor. It
9 John J- B. Morgan, Child Psychology, p. 282-83.
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cannot be denied that interest plays a major role; how
ever, one of the criteria in choosing a small child's book
must be that it tell the complete story within the span
of a child's listening ability.
The consideration of the child's mental development
has revealed that the vocabulary must either be within
the child's comprehension or be appreciated for its tonal
quality; the sentence structure must be simple in form to
suit the child's language and reading ability; the length
of the story must be within the time limit of the child's
attention span, the book must be carefully selected so
that It does not "talk down* to the child.
Children's Urges and Reading
The parent and educator can be helpful in culti
vating, maintaining, and guiding the motives which enter
into a child's desire to read. These motives or drives-
imitation, imagination, wish-fulfillment, humor, and
curiosity�are closely related and, to a degree, interde
pendent.
Imitation. Defined narrowly as exact reproduction,
imitation would seldom be seen in a email child. But used
in a broader sense as an attempt to produce a duplicate
action, imitation becomes a characteristic trait of early
childhood. Unknowingly the baby uses this method In
21
learning to walk and to talk. His imitations follow al
most immediately what he has seen or heard; for since the
child has little power of recall, he is unable to Imitate
events of the past. He is more concerned, too, with what
a person does than what he is. The child who sees his
parent habitually and with apparent enjoyment reading a
book, will soon imitate the action. In later years, the
kind of books the parent is reading will have an influence
upon the child's own choice.
Imagination. Imagination depends upon the child's
past and present experiences. With these the child's mind
makes new combinations and new patterns of thought; they
may be either fanciful or not.10 Because the nursery child
lacks many experiences, he is incapable of forming to any
appreciable extent these imaginative associations. It is
a mistake to give him pictures that force the cultivation
of this ability. The Introduction of this type of picture
must wait upon the broader experience that the child has
attained by the time of his entry into kindergarten. When
the child is three or four he may naturally respond to
pictures in a somewhat imaginative way. For instance, he
may talk to a puppy as if it were real. At times there may
Morgan, op., clt. , p. 267.
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bs evidences of seeming "untruths". These are, in reality
only fantastic imaginings; 11 they may be so real to him
that he believes they actually happen.
A study made by Velma B. Grippen shows that it la
not until the child has reached the kindergarten age that
his "creative imagination functions to any considerable
IP
degree."** It is then that this new ability gives the child
some insight into what might happen following a knowing
transgression. The primary child has no less active an
imagination, but it is under better control. Re uses it
freely In dramatic play. Hie discrimination between the
imaginative or realistic story becomes more keen. He knows
when the story is really true, just pretend, or could
happen; for this reason, almost any type of imaginative
story can be used. When books using distinctly Biblical
expressions or terms are written in a fairy-like way, the
fact must be made very clear to avoid confusion.
Wish-fulfillment. According to Morgan, imaginations
of children are "largely the result of deprivations of
11 Josephine C. Foster and Nelth E. Headley, Edu
cation jn the kindergarten, p. 7.
12 Velma B. Grippen, "A study of Creative Artistic
Imagination In Children by Constant Contact Procedure"
Psychol . .'onogr. XLV (1933), pp. 63-81, cited by John
J*. B. Morgan, Child Psychology , p. 288.
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some sort." " If the child desires a playmate or wants
some wish fulfilled and the desire cannot he gratified,
he resorts to his Imagination. By identifying himself with
the experience or the character in a book h* may find a
healthful release for his suppressed subconscious desires.
It would not be wise to resort to this means always because
the child needs a sense of actual achievement. It is a
good substitute when the environment cannot provide the
real thing. For the highly imaginative child or for one
who is lonesome, a book becomes a satisfying thing which may
well Inspire him to further reading.
Humor. For the small child to appreciate something
funny he must first experience and understand things as
they are. He will only laugh at the fox walking with a cane
when he realizes the Incongruity of the act. The two-
year-old's response to something funny is usually in imi
tation of another child or adult. Laughing with others
becomes a Joyous experience. At four and five years of
age the child laughs spontaneously at unexpected happenings�
someone takes a tumble or things go topsy-turvy. One of
the appeals in the story of "Paddy's Three Pets"14 is the
13 Morgan, oj>. clt., p. 272.
14 L,i&ry 0. Phillips, "Paddy's Three Pets". Associ
ation for Childhood Education. Literature Committee.
Told Under the Blue Umbrella.
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surprise appearance of the animals in church; this story
would be delightful in picture book form. (The same theme
is used for eight-year-olds in Elijah, the Flshblte. ) 18
Strange sounds and funny names are particularly amusing
to the child of this age. An element of the grotesque,
extravagant, nonsense, and slap-stick comedy hap some
appeal for hi.a; he enjoys pictures and stories that bring
forth a hearty laugh. Care must be taken, however, that
all humorous misfortunes be of the "Humpty Dumpty" variety;
right attitudes toward animals and older people m.y be quick
ly destroyed by making their distress appear ludicrous.
Rumor to be child-like must be constructive, simple, and
relaxing.
If wisely guided, there should be an ever-increasing
appreciation of the humorous in the child's life; it some
times is "as good as medicine" to those about him as well
as to himself. The parent will find picture books con
taining this well-loved element & helpful aid. On the part
of the child it will In all probability stimulate to further
reading.
Curiosity. When children want to know, they ask
questions; learning comes from the answers given. To re
fuse an answer or to deride a question is to check the
Agnes 31igh Turhbull, Elijah, the Flshblte
child's curiosity; to answer is to throw open the door
for further teaching. The young child' s monotonous yet
charming question as he points to figures In his picture
book is, "What's dat?" "What's dat?" Then the question
changes to, "What does it say?" "What is it doing?" The
inevitable and insistent, Thy'' " soon follows. His ques
tions become more specific with age: ''Where is God?" "Who
put the moon and sun in the sky?" There is a rapid develop
ment with age, too, in the number of questions he asks.
16
Fisher found that at two years of age the child is question
ing two per cent of the time and at three fifteen per cent.
This progress should be the parent's guide-post in his
choice of books for the child's reading.
It may be difficult for the parent to answer the
child's questions la a simple way. Books such as Tell Me
About God.17 Tell Me. About Jesus,18 Tell Me About the
19 QO
Bible, and This is the World"" are designed especially
for this purpose. The parent and ehild may together find
the answers in a fascinating picture book.
16 M. a. Fisher, "Language Patterns of Preschool
Children", Child Developm. Monog. XV (1934), cited by Werner
Wolff, The Personality of the Preschool Child, p. 17.
1? Mary Alice Jones, Tell Me About God.
1� Idem, Tell Me About Jesus.
19 Idea, Tell Me, About the Bible.
20 Henry Van Duzen Pease* This is the World.
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In summary: The drives that enter into a child's
desire to read* if understood by the adult, can be wisely
guided and developed; still, if there is lack of sympathetic
understanding, the motive to read may become latent or un
wittingly be killed. The tendency for the small child to
imitate may be used to good advantage by the reading parents
who set the good example. The child's love of the imagi
native, which appears spontaneously at the age of three or
four, may be kept alive by supplying him with helpful
stories; it is well, moreover, to keep in mind that the
stage of creative imagination is generally reached at about
five. From then on the child increasingly demands fanciful
tales. Care must be taken that fairy-like stories using
Biblical terms are given to the child only when he can make
clear distinctions between fact and fancy. The primary
child usually makes this discrimination.
When the environment fails to supply the child with
his needed and rightful demands for activities and play
mates, the wise parent will use the proper book -companion
as a temporary measure of wish-fulfillment; later, the child
will use this method of his own accord. The child finds
release, too, in laughter and will often seek a book that
will provide this kind of fun. He especially enjoys un
expected happenings, funny-sounding names, strange sounds,
the grotesque, extravagant, nonsense, slap-stick comedy,
27
and humorous misfortunes. Whatever the type of humor de
picted, to be childlike it must be constructive, simple,
and relaxing. The enjoyment that comes to the child is
sufficient reward for the adult for any time and effort
that he has spent in the cultivation of an appreciation
of the humorous.
Curiosity is one of the most potent reading drives.
It may be easily enoouraged or suppressed. From the time
the child begins to put two words together and through his
preschool days, he is one big question-box. The questions
"What's dat?" "What is it doing?" "Why?" "Where?" and a
specific question such as "Where is God?" help determine
the child's mental progress and at the same time furnish
guidance in choosing books for him. The parent will wisely
aid the child in using his own books as a resource for the
answers to his questions.
Interests and Reading
The psychological drives discussed referred to in
born traits that were fundamental to the child's desire
to read. Though reading interests rely upon these psycho
logical drives, they are largely dependent for motivation
upon external circumstances or the environment.
A study of the child's questions may give the leading
clue to the discovery of individual interests. A survey
28
of the general interests of children at different age levels
will lndioate what oust be provided in their books to make
them appealing for any particular age. Other factors that
enter in�health, environment, physical development, sex,
mental age, temperament, and emotional endowment21�will
have to be taken into consideration when selecting a book
for a particular child. Because the child's immaturity
makes him incapable of knowing his own potential interests,
the parent or educator must supply books that lead the
child to that discovery.
Nursery . To the child under two, all animal pictures
are "doggie*, all pictures of men are "daddy", and all
women are "mama". His pictures have names according to
his very limited home experience, but they develop quickly
with his advancing age. A few months later the book, A
22
Bible ABO will appeal to the small child who is going
through this "naming" stage. God Loves Ms83 utilizes the
same "naming" interest and relates God with the child's
immediate environment.
The two-and-three year olds are primarily interested
in their everyday experiences; therefore, they like pictures
21 Lewis M. Tsrman and Margaret Lima, Children* s
Reading, p. 48.
22 Graoe Allen Hogarth, A Bible ABC.
23 Eileen M. Fleeton, God Loves Me, lllus. by
Frank E. warren.
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depicting their activities�eating, playing, and dressing.
They enjoy with these pictures a rhythmical interpretation:
"Johnny goes up, up, up. John oomes down, down, down."
Often the interest is In the repetition of sound rather
than the meaning of the words. It would be difficult to
find a better example of this childlike element than Lois
Lenski's Spring is Here.24
The child enjoys, too, hearing the same story over
and over again. He quickly checks the reader when a phrase
is repeated two, rather than the stated three times. Re
petition may become tiring to the adult but it is an un
ending Joy to the small child. The animals that are pictured
must now be accompanied by representative sounds�dogs must
bark and ducks must quack . Gars* airplanes, trains or
anything that "goes" is especially fascinating if the child
has had some experience with them. He enjoys performing
vocally with hie personal imitation. By the time he is
three or four his interests take him outside the home�to
the children across the street, to the animals In the zoo,
or to the swing in the park. His pictures and stories
25
will conform to these ad led Interests. Mjr Bible Book
is Illustrative of the use of story-telling interest
24 Lois Lenski, Spring is Here* illus. by the
author.
25 Janle W8lker, My. Bible Book, illus. by Dean
Bryant .
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in its pictures of children' s activities.
Kindergarten. There is no limit to the number of
things a kindergarten child will be interested in If he
is given a little guldanoe. His world is widening beyond
his neighborhood to children of other races and lands.
Many books in the secular field as well as those with a
definite missionary interest such as A Sari for Slta
27
and Billy Bates will help him to see that children are
much the same the world over. Stories of children in the
Bible as Baby Moses*28 Isaac of the Tents*29 or Samuel *
30
the Temple Boy* will have a special appeal at this time.
The five-year-old still loves strange and different
combinations of sounds* rhythm* and some repetition of
phrases. Though he does not understand the meaning of all
the words* Bible poetry as in Small Ra In will give him
a love for the majesty and music of Biblical selections.
He has not lost his Interest in sensory appeals. Sod Gave
26 Nina Millen, A Sari for Slta, photog. by Henri
Ferger.
27 Mabel Garrett Wpgner, Billy Bates.
28 Mary Entwistle, Baby Moses* illus. by Roberta
F. G. W�ndby.
29 Idem, Isaac of the Tents.
3� Idem, Samuel , the Temple Boy.
3i Jessie Orton Jones, Small Rain, illus. by
Elizabeth Orton Jones.
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Me Eyes32 may still be used to meet that particular interest.
The five-year-old is ready for a greater number of books
and his requests for repetition of stories grow less fre
quent. This age is the most fertile in the preparation
for reading. Bible stories should parallel his other read
ing interests*
Primary. Progress in reading during the primary
period (that of the first three grades in school) amazes
the adult. The child's formal reading begins at the age
of six* and within three short years or less he becomes
relatively unhampered in his exploration of the universe
by way of the printed page. It is not unnatural that this
new found power would broaden his interests and lead into
new fields.
The first and second graders now lose interest in
the repetitive story and demand stories with action center
ing around a little plot. They are able to retain information
enough to enjoy a continued story if it is centered around
an interesting character.33 One of the books that will be
found desirable to use is Once There Was a. Little Boy .w
32 Olive W. Burt* Ood Pave Me Eyes* illus. by
Ellen Segner.
33 Alice Dalgliesh, First Experiences With Liter
ature > p. 16.
34 Dorothy Kunhardt, Once There Was A Little Boy*
illus. by Helen Sewell.
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The six- or seven-year-old' a Interest continues in ac
tivities of the world about thea; flowers, animals* birds,
and forces of nature hare strong appeals. The book,
Animals of the Bible35 brings stories in Bible verse and
animal pictures that are close to the child's inherent
interest.
Although the child's interests in his first pri
mary years keep quite near reality, yet there is an ever-
increasing enjoyment of the imaginative. For this reason
Anael Child56 and The "'idc-Awake Ansel37 will appeal to
hia. The eighth year mark a the height of interest in this
type of atory. Because he knows the difference between the
real and the fanciful, a highly imaginative book like
Above the Blue may now be read without confusing its
fantaslsa with Biblical truths.
Hia vivid Imagination and increasing vision creates
within the eight-year-old a sense of wonder. He is able
to accept and to appreciate the miraculous. The Bible
39
Story of the Creation reveals to the child Sod's power
35 Dorothy P. Lathrop, illustrator, Animals of the
Bible* selections by Helen Dean Fish.
36 Val Teal, Angel Child* illus. by Pelagie Doane.
37 Jane Flory, The Wide-Awake Angel.
38 Mary Catherine Rose, Above the Blue, illus. by
Ruth Ruhman.
39 Mary Alice Jones* The Bible Story of the Creation,
illus. by Janice Holland.
3<3
and wonderful provisions for man. This insight helps the
child better to appreciate the sources that make man's
inventions possible as they are told about In �t Seems Like
Afi
Magic. Two factors working together make the primary
period the time to stress Bible stories about noble men
and women. The child is now able to understand the relation
ships of time and space so that stories of the long ago
41
and far away will take on new meaning; his interest in
people is intensified and he becomes a hero-worshiper.
Brief biographies that are concerned chiefly with the deeds
of these Bible characters will be worthy models for them to
follow. The picture books by the Petershams�Moses,43
David,43 and Ruth,44 and David, by Jones,45 will never
be more appreciated than when they are put into the hands
of the �lght-year-olds. Emerging from this real interest
in people comes a desire to know more about those of other
46
lands or races. The Very Good Neighbors, Mpengo of the
40 Josephine Van Dolzen Pease, It Seems Like Magic ,
illus. by Esther Friend.
41 Alice Dalgliesh, First Experiences With Liter
ature, p. 16.
42 Maud Petersham and Miska Petersham, Moses.
43 Idem, David.
44 idem, Ruth.
45 Elizabeth Orton Jones, David, illus. by the author.
46 Irmengarde, Eberle, The Very Good Neighbors,
illus. by Flora Nesh De Muth.
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Congo,47 and My_ Indian Picture Story Book48 ere picture
books that will help him appreciate and have a concern for
others.
A review of children's interests suggests that there
are well-defined interests for each age level of childhood.
The smallest child is interested in picture books that are
limited to his immediate experiences. As he grows out of
the "naming* stage he wants repetition, rhythm, and action.
The kindergartner is still interested in sounds, but re
petition is diminishing as he demands more books *Ith a
wider range of interests. Primary children are interested
In the fanciful and miraculous, wonder stories of nature,
heroes, children of other lands, and real life. The needs
will be met by giving him longer stories with lots of action
and little repetition, stories that are centered around a
small plot. Knowing these general interests of children,
and remembering that the child is ordinarily too immature
to know what he might enjoy, the parent or educator is
able by providing appealing books at the right time to
stimulate the child to find new interests both in liter
ature and in life.
47 Grace W. MoGavran ,Mpen�c of the Congo, illus.
by Kurt Wiese.
48 Mabel Nledermeyer, My. Indian Picture Story Book.
CHAPTER III
FORMAT
"Aside from its contents, a typographical monument
is a barometer of civilization. * This statement of William
Dana Oroutt is significant when applied to the format of
a book. From a child's point of view, however, the ex
ternalities of a book hold a different significance�they
may determine his ohoice of reading matter. Format is the
term used to designate a book's general make-up, that is,
its size, shape, margins, typography, and binding. All
these factors must be considered when a book selection is
to be made.
Binding. The outer garment of the book (whether
it is the book-Jacket or the oov~r) first catches the child's
eye. He may not know the title or the author, but he may
describe it as being "a big red book with a picture of a
boy on the outside". However, book jackets, made chiefly
for selling purposes, soon are discarded. Unfortunately,
they are often more attractive than the actual cover.
Often colorfully-illustrated covers such as those on
A Little Child,1 Little Lost Lamb,8 and My_ Bible Book,3
1 Jessie Orton Jones � A Little Child , illus. by
Elizabeth Orton Jones.
8 Golden MacDonald, Little Lost Lamb, Illus. by
Leonard Welsgard.
5 Janle Walker, My_ Bible Book, illus, by Dean Bryant.
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give a clue to the content and facilitate a quick identi
fication of the book. Outline drawings as on SonKS We
Sing and silhouettes of pictures from the book done in
a contra e ting color as on The Bible Story, of the Creation5
and Prayer for a Child are more meaningful to the child
than mere designs. Care must be taken that the illus
trations or paper labels that are pasted on oloth books
7
as on Bible Picture ABC Book and The Illustrated Bible
Q
Story Book do not become loose and torn.
As soon as the child learns to read* the title,
as well as the illustrations on the book cover, will influence
the child's chcioe. It must be different enough to incite
his curiosity and Interest. The title, Secrets9 or Cod's
First Children10 would be an invitation for any chile to
read.
4 iiattle C. Leatherwood , Songs We Sing, silhouettes
by MarJor le Morris.
5 Mary Alice Jones, The Bible Story of the Creation,
illus. by Janice Holland.
6 Rachel Field, Prayer For A Child, illus. by
Elizabeth Orton Jones.
7 Elsie E. Egermeier, Bible Picture ABC Book.
8 Seymour Laveland, The Illustrated Bible. Story Book,
illus. by Mllo Winter.
9 Jessie Orton Jones, Secrets, illus. by Elizabeth
Orton Jones.
10 Esther Salmlnen, God's First Children, illus. by
Kaj and Per Beckman.
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Because the linenette hooks will stand much handling
without becoming torn, they are the most satisfactory for
children under two. When theix- flexible oovers become
warped, there Is no way to remedy the damage. This type
of book will soon be outgrown but it will no doubt last
until its usefulness Is ended. Board books and folding
cardboard soreens called panoramas are practical at the
nursery age, although the backs soon need to be reinforced
11
with tape. God Gave Me Eyes uses a fine wire spiral
back to solve this problem. Those with linen or some kind
of cloth back combined with boards such as The Christ Child a
are more durable. The beet protection for the ohild's book
is a waterproof book cloth like the binding of Petersham's
13
David. It can easily be cleaned with a damp cloth and is
loiig Iae ting. Some cloth bindings are now made vermin-
proof, too. All Junior Guild books have this treatment.
Durability is the first test for a book's binding.
Not only must the cover be of suitable material, but it must
also be firmly fastened to the pages. Books that have the
pages glued together as The Story of Jesus14 (one in the
11 Olive W. Burt, God Gave Me Eyes, illus. by
Ellen Segner .
Is Maud Petersham and MIska Petersham, The Christ Child.
13 Idem., David.
14 Beatrice Alexander, The Story of Jesus, illus.
by Staff ie Larch. �
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series of "Little Golden Books"), are usually found in the
cheaper price range and, obviously, will need greater care
in handling. Most of this series may be bought with rein
forced bindings. Some of the paper books as Our Darlings'
16
Bible ABC Book are stapled together. Usually a book
needs more than two or three staples if it Is to hold up.
These stapled books will be more serviceable if sewed to
gether and a cover of cloth or oilcloth provided.
The usual style of fastening for cloth books is
Smyth sewing. The folded sections of the book (signatures)
are held together and sewed across the back.17 In children's
books the limited number of pages makes fewer sections; a
lesser number of threads are used thereby decreasing the
strength. The best feature of Smyth sewing is that all
these books are supered�they have open mesh �loth pasted
across the spine to the covers�and lined with end papers.
Without this treatment the book may be easily torn apart.
For longer life, the book may have a reinforced
binding. This type is described by Helen Ferris18 as the
IS "Little Golden Books," prepared under the super
vision of Mary Reed. Reinforced bindings at Wilcox and
Follett.
i6 Isabel C. Byrum, pur Darlings' ABC Book.
17 La Verne Freeman and Ruth Sunderlin Freeman,
The Child and His Picture Book, p. 69.
Helen Ferris, editor, To Enrich Young Life, p. 76.
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on* used In all Junior Literary bindings such as that on
19
the book* The Very Good Neighbor . It is accomplished
by putting an extra piece of muslin over the spine, reinforce
ments over the first and last signatures* sewing the pages
to strong tapes which are then attached to the boards*
and adding head- and foot-bands (small pieces of reinforce-
on
ment) across the top and bottom of the spine.
Next to the requisite of durability comes flexibility
of the binding. Little children want their books to lie
open and flat. There should be no curved pages to make
wavy lines in reading. The type of fastening that combines
both objectives Is saddle sewing as in Pioture Stories from
the Old Testament.21 The pages are placed saddle fashion
op
across the book and sewed through to the cover. If the
binding is bent back to back* there is no danger of pages
or sections of pages falling out as there is with the
Smyth type of sewed book. If a child's book meets the
tests of flexibility and durability, it will have attained
the primary objective of book binding�to protect and pre-
19 Irraengarde Eberle, The Very Good Neighbors ,
illus. by Flora Nash Be Muth.
20 Ferris* op_. clt.
pi
Marian Madison, Picture Stories from the Old
Testament, illus. by Warner Kreuter.
22 (J. La Verne Freeman and Ruth Sunderlin Freeman,
The Child and Kis Pioture Book, p. 67.
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serve the pages.
Attractiveness is the essential criterion to keep
in aind so far as the cover of a book for children is con
cerned. They prefer colorfully illustrated covers which
facilitate quick Identification of a book. To this end
book titles should incite curiosity and Interest. Other
criteria for binding which may be recommended are dura
bility and flexibility. Though paper, boards, linen, or
some other kind of cloth is used for covers, the best pro
tection found is a reinforced, waterproof and vermin proof
cloth binding. The types of fastenings used are staples,
spirals* Smyth sewing* saddle stitching, and for the panorama*
binding tape; the fastening which holds the best in children's
books is the saddle-stitching.
Size. When size is referred to in a book, height
and thickness are the two elements concerned, although
height defines the size of the book. The three most common
sizes are the small (four by seven inches), the medium
(eight by sight), and the large (twelve by thirteen). The
panoramic book book made to set up (nine by seven) is a
type patterned after those mad* in Czechoslovakia.23
The thickness of a book is determined by the weight
Freeman and Freeman, 0�. cit., p. 63.
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of the paper and the number of pages; a well-proportioned
24
book considers the relationship of both height and weight.
However, In children's books the thickness must be adjusted
according to the child's ability to handle the book easily.
No child's book should be so heavy that the child's hand
and arm muscles are taxed when the book is held sixteen
inches from the eyes�the proper distance for best read
ing.28 Neither should it be too clumsy if he wants to
carry it about. The large * two-lap 8 books such as The
Lord's Prayer26 have an attraction for the child. They are
best handled across the laps of two people or spread out
on a table or the floor. Though giant in size* books must
be light in weight. Collections of Bible stories such as
The Bible Story Book27 and A Small Child's Bible28 because
of their bulk are best handled by the adult. The pigmy
or midget books such as the series of twelve "Bible Books
For Small People"29 are not only loved by the "read-it-
24 Helen E. Haines, Living With Books, p. 156.
25 Blanche E. Weeks* Literature and the Child, p. 38.
26 Ingri D'Aulaire and Edgar Par In D'Aulaire, The
Lord's Prayer.
27 ])orothy Childs Hogner, The, Bible Story, illus.
by Nils Hogner.
28 Pelagie Doane , A Small Child's Bible.
29 Muriel Chalmers and Mary Entwlttle, "Bible Books
For Small Fsople".
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again" age, but also by the primary child. In a study
made a few years ago, the Preemaila found that the most
desirable size of book for small children was the medium,
elght-by-elght inch book.30 The question is still debatable
as to which size children prefer. It may not be unreason
able to assume that the majority of a child's books should
be the easily-handled, medium-size book. The religious
pioture books show such a wide variety in size and shape
that the child will not be limited to any one style.
Paper. The type of book that is desired will dic
tate the material that is used for its pages. Books de
signed for the very young child may not have the kind of
paper that is usually found in the average pioture book.
Though linen or cardboard material Is the most suitable
for this age level, it has disadvantages, too. Linen pages
easily lose their shape and do not take the color as well as
others; cardboard pages may orack and break unless they
are very heavy.
Pages of the child's book receive more handling and
rougher treatment than the average; then, too, they may
soon need rebinding. The paper must be strong enough to
meet these tests. Care must be taken to protect the child
from eye strain. For ease in reading, the paper must be
30 <J. La Verne Freeman and Ruth Sunderlin Freeman,
The Child and His Picture Book, p. 64.
43
sufficiently opaque so that the Illustrations and type do
not show through.'51 A dull surface is preferable to a
glossily-flnlshed page which might serve as a reflecting
agent. The most satisfactory color seems to be a dull-
white rather than a tint;32 the gray, easily torn paper
of the pulp magazine Is undesirable. The paper in Once
There ?ra a Lj,ttle Boy33 and Secrets34 illustrates the
standard which the better religious picture books meet.
The criteria which are indicative of the best in
paper for a child's book are that the paper be satisfactory
to the eye and the touch, and that it stand up under a child's
use. That which meets these requirements is a paper which
is strong, heavy weight, opaque, smooth, and dull-white
in color.
Type. In choosing the best kind of typography for
a picture book consideration must be given to the age level
as well as to the general characteristics of all printing
for children. Picture books that are read by the adult
must have type suitable for the child after he has learned
31 Helen E. Haines, Living With Books, p. 160.
32 Weekes, op., clt. , p. 37.
33 Dorothy Kunhardt, Once There Was a Little Boy,
illus. by Helen Sewell.
34 Jessie Orton Jones, Secrets, illus. by Elizabeth
Orton Jones.
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the reading mechanics. Almost all of the t/oe used rentes
to three major class if icatlone: 3SThe hlcch letter- as In
The Lord's Prayer by Pointer,36 the roraan as in Jesus'
Story37 and also the majority of religious picture hooks,
and the italic as in the direct Bible quotations of �
First Bible .
38Manuscripf and ^caJ^qJ^&t^ also being used
in children's secular picture books and may appear in relig
ious books.
Whatever the claea of type may be, legibility Is the
first requirement. The simple, less ornate style, one which
has even strokes is most easily read by the child. The
width and weight of the type is also a determining factor
in legibility. The weight refers to the lightness or heavi
ness of the letter and varies according to the width of the
lines in the letters. * Webster classifies the weight
as lightface, standard, boldface, and extrabold. (The
first is not considered readable.) The width he describes
35 *Ray Faulkner, Edwin Ziegfeld, and Gerald Hill,
Art Today, p. 305.
36 Prlscilla Pointer, The Lord's Prayer, Pictured
for Children.
Maud Petersham and Miska Petersham, Jesus' Story,.
38 Helen Sewell, A First Bible.
TO
Faulkner, Ziegfeld, and Hill, op., clt., p. 306.
40
Webster's Collegiate Dictionary. 5th edition.
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as extended, standard, condensed, or extra-condensed.
Children need a heavy and wide enough type to make the
letters stand out in bold relief. A black ink used on
dull-white paper with even strokes and clear-cut edges on
the letters will make the type more readable.
The correct size of type, leading, spacing, and the
length of each line are all very important in protecting
the children from eye strain. Type size is indicated in
points, as 10-, 12-, 14-, and on up the scale�the smaller
the number, the smaller will be the type. The term "lead
ing" refers to the spacing between the lines�one lead re
presents the thirty-sixth part of an inch. This line-
spacing in children's books must not be so wide as to domi
nate the print, neither should it be so narrow that the
page appears a solid mass of print. Between words the
spacing should be even, unobtrusive, and wide enough for
ease of eye-movement.41
Some investigations have been made, bu! xaore up-to-
date studies are needed before specific requirements are
absolute for different age levels. The following data is
now available: In a kindergarten book the requirement
for print is not smaller than 14-point and probably not
42
larger than 18- or 21-point. For the first grader "18-
Helen E. Haines, op. clt., p. 159.
42 Josephine C. Foster and Nelth E. H�adley, Edu
cation in the Kindergarten, p. 176.
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point type rather widely spaced43 and in short lines is
best. An investigation made with second graders found that
"twelve-point type, set in lines 2.5 to 2.75 inches in
44
length with an interlinear spacing of four leads* was
the most satisfactory. Any type less than 10-point (and
even some of that type face) is too small for a child to
read. If decision has to be made between a type too small
and one too large, the latter of the two choices is pre
ferable; although the speed of comprehension may be retarded,
the eye at least will not be injured.
Because a picture book has exceedingly large type,
it does not necessarily follow that it should be placed
on the kindergarten or nursery level. The large type may
be designed to harmonize with the illustrations as in the
book, In the Beginning by Daugherty46 which is not con
sidered a small child's book by the publisher. The re
lationship of the style and color of the type to the Illus
trations ic an essential consideration in good printing;
43 Blanche E. Weekes, Literature and the Child,
p. 36.
44 B. R. Buckingham, "New Data on Typography of
Textbooks," Thirtieth Yearbook (Public School Publishing
Co., 1931), cited by Weekes, loo, cit.
46 Lewis M. Teraian and Margaret Lima, Children's
Reading, p. 87.
46 James Daugherty, In the Beginning, illus. by the
author .
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yet it ie more important in children's hooks that the type
conform to the standards which are considered the best for
a ohild's reading. Authors seem to agree that for ease
in reading the lines should not be too close together and
they should newer exceed four inches in width.
When picture books have more than one line of print
on a page, the left margin must be unbroken except for the
beginning of paragraphs. Any interference by illustrations,
ornate lettering, or decorative page borders hinders the
reading process.
In resume: The kind of type used in children's picture
books must be so designed that it functions in the reading
process by cutting down eye strain, making reading more
pleasurable, and providing accurate, clear-cut letters
that facilitate word recognition. It has been found that
the most functional type for children varies In else with
the age level; for eye safety none should be less than ten-
point. The most legible class of type for all ages of
children Is the simple style with even strokes and heavy
width and weight. The lines must be unbroken on the left
margin and never exceed four inches in width. The leading
and word-spacing should be sufficient to facilitate ease. in
reading. Black ink used on dull-white paper gives the best
results. A proper harmony between type and illustration is
desired but Is secondary to the prim* requisite�legibility.
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Price. A good buyer soon learns what the best pro
duct is and calls for it by a commercial name. He may
even consult a buyer's guide to find the best product for
the best price. Just so must the purchaser of children's
books be able to distinguish between mrlous books which
have the same title, subject, or both. He, too, must be
able to secure the best for his money.
It is wise that books having the same subject matter
be compared and evaluated before a purchase is made. It
may be that a different author and illustrator will handle
the same material In a more suitable or finer manner for a
particular age level. For example, if a book of the Lord's
Prayer Is desired, it would be helpful to examine those by
Pointer,' Thomas, and the 'Aulalres, Bible ABC books
by Adams,50 Hogarth,51 Byrum,52 and Egermeir53 differ widely;
books with an animal interest a� those written by Hert-
47 Prise ilia Pointer, The Lord's Prayer.
48 Joan Thomas, Our Father .
49 Ingri D' Aulaire and Edgar Par in D'Aulalre, The
Lord's Prayer.
50 Mary Adams, Bible ABC Book.
51 Grace Allen Hogarth, A Bible ABC
52 Isabel C. Byrum, Our Darlings' Bible ABC Book.
53 Elsie E. Egermeiar, Bible Picture ABC Book.
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well, Harris, Lathrop, and MaoDonald have various
story settings. The same might bo said for devotional
books, collections of stories, song books, stories of Jesus,
or any other classification.
Mass production has not only made possible a vast
amount of indigestible literature for children, but it has
also produced in the lower price range many satisfactory
books for children. Simon and Schuster (in their "Little
Golden Book Series") have done commendable work by publishing
excellent yet economical books. These books are prepared
under the expert supervision of Dr. Mary Reed. Each book
has excellent, well -colored illustrations.
It is sometimes difficult for a parent to see the
value in purchasing a one- or two-dollar child's book. It
may be that he feels that the book will soon be beyond
use and discarded, or that its small size does not justify
its pries; h* may look for quantity rather than quality.
Often books that should be disqualified because their bulk
or size makes them too difficult for the child to handle
54 Marjorle Hartwell, Into the Ark.
03 Laura Harris, The Animated Hoah' g Ark, illus.
by Julian Wehr.
" " "
36 Dorothy Lathrop, Animals of the Bible, text
�elected by Helen Dean Fish.
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are purchased for this very reason.
It appears much more desirable for the very young
child who likes oft-repeated stories to have a few of the
very best books to learn to love and care for than to have
many books to be allowed to tear up and destroy. If the
child is encouraged to assist in mending torn pages* he
will soon learn to respect his books. A low library shelf
of his own will also create In the child a sense of owner
ship and pride in the care of his books.
In summary: The study of format reveals that the
criteria for format should be equally important to the pro
ducer, the purchaser, and the reader of children's books.
Each should be Interested In the binding�that it be color
ful, durable, and flexible. The size of the book must be
suitable for ease in handling by the child. The paper must
be durable as well as satisfactory to the eye and the touch.
The type must meet the available standards for good reading
at each age level. Even the cheaper books must approximate
the standards set up for good format. If a wise choice Is
made and proper training is given in the care of books,
the child's library will become his precious possession.
CHAPTER IV
PICTURES
Pictures are messages which convey meaning! some
times more foroibly than does the spoken or written word.
To the youngest child they may present familiar objects
for recognition, to an older child* experiences that he
may re-live or unexplored horizons to fathom; each has
its own appeal to the growing child whose experiences and
appreciations are ever Increasing. Picture-appeal is not
limited to any age; its beginning is with the toddler whose
grandfather delights in sharing with him his first picture
books. Inasmuch as pictures add their share of happiness
during the entire lifetime it is most opportune to begin
creating an appreciation for the beautiful with the child's
first pioture book. If there is consistent attention given
to the kind of illustrations that are best for his age
level and If he is supplied from time to time with various
types of art depicting new techniques and concepts* he will
unconsciously acquire a taste for the best; the cheap will
have little appeal. His own desires in the choice of pioture
books may be granted* but only the best In drawing* in color
work, and in concepts should be offered for his selection.
If tastes develop for certain kinds of illustrations which
may not seem desirable to the adult* the child may be satis
fied by substituting for the undesirable a higher type of
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book having the ease basic appeal.
Illustrations and Text
Significance. The youngest ohild demands no text
for his pioture book. He has "listening eyes* that hear
the inaudible story from the pictures themselves. But the
kindergarten ohild does not content himself with a book
of pictures; he clamors for someone to read the story,
often following the text with his eyes. He knows exaotly
when the line is finished and is ready to turn the page
for the reader. The text, then, is very significant to
the child who will soon learn to read for himself; it is
even more so for those who are already learning the mechanics.
Pictures assist in his reading by giving him clues to un
known words.
Alice Dalgliesh, speaking for educators, places a
greater emphasis on good content than on good illustrations.
She Justifies this qualification by calling attention to
the fact that children's experiences with art are many out
side of books but that good stories cannot be found any
where else.1 Picture books must be more than "gilded boxes
with nothing in them." Beohtel cites the illustrator, Helen
1 Alice Dalgliesh, "Children's Literature and
Children's Living", The Library Journal, 59:626, November 1,
1934.
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Sewell, as saying that a pioture book without a good story
value will not have a long life. Although the content
of the text is significant, the illustrations must be an
important complement. It is apparent that the illustrations
for the non-reading child must be so meaningful in story
telling value that they will, if necessary, stand without
the support of a literary supplement.
In brief, the illustrations must be an invitation
for even the smallest child to become a vicarious partici
pant. For the nursery child the Illustration is of fore
most interest; for the five-year-old it is important that
a story-telling text be included; for the primary ohild who
is learning to read, the Illustrations must complement the
text. For the one who is selecting books, good text may
take precedence over illustrations. Good art examples may
be found everywhere, but good stories are only In books.
Relationship. The purpose of religious pioture books
is primarily to present Bible stories and truths in such
a way that the small child can grasp their meaning and
appreciate their beauty. The illustration as well as the
text must convey the message; therefore they must be in
perfect accord. For example, the illustration in Jones*
o
Louise Seaman Bechtel, "Helen Sewell and Her Art
for Children", The Horn Book* 22:153* March-April, 1946.
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Small Rain3 of the little boy gazing into the star-studded
heavens is as awe-inspiring as its counterpart: "The heavens
declare the glory of God; and the firmament shewsth his
handywork." In Lathrop' a Animals of the Bible4 the picture
and the descriptive verses of Job 40 make behemoth a reality:
Behold now behemoth; he eateth grass as an ox. He
moveth his tail like a cedar. His bones are as strong
pieces of brass; his bones are like bars of iron. He
lieth under the shady trees, ^.n the covert of the reed
and fens. Behold, he drinketh up a river, and hasteth
not.
These books are illustrative of pictures which speak the
language of the text and words that are in close harmony
with the pictures.
It is essential that verses selected from the Bible,
as from any other text, be desorl tive and simple. Care
must be taken that poems selected Str Illustration conform
also to this requirement. One lovely picture book illus
trating a poem was much more effective with nursery children
when the familiar words, "and how the ducks and rabbits
look" were used in place of, "and how the various creatures
look." It is Just as essential that important words of the
text be illustrated. After listening to the lines, "The
kitten's purr, a violin", one child asked, "Where's the
3 Jessie Orton Jones, Small Rain, illus. by Elizabeth
Orton Jones, pp. 6-7.
4 Dorothy Lathrop, Animals of the Bible, pp. 26-97.
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violin?" It was a natural question because, instead of the
violin, a drum (not even mentioned in the text) was pictured.
In order to conform to the criterion of close harmony of
text and Illustration, there must be no overload of words.
Ifittle Lost Lamb5 effectively tells Its story In a simple
yet picturesque way. Its illustrations are an example of
beautiful accord of text and pioture.
There must also be an accurate text and illustration.
Books like The Ofarist Child6 and David7 call for an in
terest in detail and an accuracy of costuming that is not
shared by all illustrators. In a series of illustrations
which form a complete story, it is vital that the interest
be carried over from page to page by both text and illus
tration. This technique as accomplished in The Lost Coin
a
by Chalmers, tends to keep alive the child's desire to know
what the page following reveals.
In review: the relationship of text to illustration
must be one of harmony in meaning, in mood, in beauty, in
accuracy, and in simplicity. In a series of pictures telling
one story, both the text and illustrations must be oo-
5 Golden MacDonald , Little Lost Lamb.
6 Maud Petersham and Mlska Petersham, The Christ Child.
7
Elizabeth Orton Jones, David.
8 Muriel Chalmers, The Lost Coin, illus. by Elsie
Anna Wood.
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ordinated In the carry-over of interest froa page to page.
Placement. To facilitate reading and to keep the
pictures in unity with the text� a proper placement of text
end illustration is essential. From an examination of
religious picture books, it becomes apparent that a diversity
of arrangement is being used. A fe-. examples aay show what
is being done. Shinn's Thg Christ Story9 extends the illus
trations across both pages as one continuous picture. The
text is inserted Into the illustration, often by cutting
away the least important part of the picture. Pointer's
Bible Stories Told for Children10 and Jones' A Little Child11
consistently place a full page illustration on the right
hand page and the text on the left. Cod Loves Ms12 has
a one-line text which is inserted at the bottom or the top
of the page; a few times the text crosses the' picture.
13Into the Ark places the names of the ania&ls, and sometimes
their descriptive adjectives at the bottom of each full
picture-page. The Animated Moan's Ark14 at times outs out
s Everett Shlnn, The Christ Story, illus. by the author.
10 Prlaoilla Pointer, Bible Stories Told for Children.
11 Jessie Orton Jones, A Little Child.
12 Eileen M. Fleeton, God loves '.'e.
13 MarJor le Hartwell , Into the Ark.
14 Laura Harris, The, Animated Hoah's Ark.
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the center of the picture and inserts the text within.
15
The Illustrated Bible Story Book sets many of its squared-
off illustrations into the corners of the pages. The Little
16
Book About God has Its illustrations placed profusely with
in and about the text. Many of the pages of Aulaire' a
17
The Lord's Prayer are without a text. The arrangement
la a verse on the right hand page with a simple illustration
on the left, followed by a two-page illustration of the
IS
same verse. Tell Me About Jesus is illustrative of many
arrangements. For example, some are full-page pictures
placed either to the right or to the left of the page of
text; some are half-page illustrations placed across the
top or across the bottom of both pages, or at the bottom
of one and the top of the other; the two-page picture places
the text In the center or to the bottom. It has been shown
that some Illustrators use one arrangement consecutively
while others prefer variety. Whichever method is used,
the two pages of the open book should be treated as one
oomplete unit. The illustrations should be arranged as
close to the correlating text as possible. A consideration
15 Seymour Loveland, The Illustrated Bible Story
Book, New Testament.
16 Lauren Ford, The Little Book About God.
17 Ingrl and Edgar P. d�Aulaire, The Lord's Prayer.
18 Mary Alice Jones, Tell Me About Jesus.
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of the amount of text will naturally be necessary to deter
mine what arrangement will best bring a proper bal nee of
text and picture.
Evans believes that pictures should give the im
pression that they have grown out of the text like leaves
from a tree. Some arrangements would not conform to that
standard. He suggests that the squared-off picture* like
19
wood blocks* gives the feeling of reproduction. Those
that are shaded off with no apparent margins (vignetting)
an
as in Tell Me About God might better cos iy; the feeling
of water colors is given. In another chapter It was es
tablished that the left margin should be unbroken except
for paragraph beginnings in order to facilitate proper eye
movement. Weekes states also that an illustration breaking
the right margin or placed in the center of the text is
undesirable. She would say that to be properly placed a
full-page illustration should be to the right of the text*
and that a smaller picture should occupy the upper half
pi
of the page with the text below. Though the illustrations
in The Christ Child22 and Once There �as A Little
I9 Margaret B. Evans* "Some Problems in Modem Book
Illustration** The Horn Book* 22:179, May-June* 1946.
20 Mary Alice Jones* Tell Me. About Sod.
21 Blanche E. Weekes � Literature and the Child, p. 35.
22 Maud Petersham and Mlska Petersham, The Christ
Child.
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Boy83 do not conform in every Instance to all of her
standards, they seem In general to be illustrative of good
arrangement.
Presentation. The method that is used in presenting
subject matter through text or Illustration is a determin
ing factor in the grading of children's books. The cri
terion necessary for young children's books is that the
presentation be done in a child-like way; that signifies
that the subject matter is within or close to the child's
own experiences and range of Interest.
A truthful presentation of life is indispensable
to readers Incapable of mature reasoning; therefore nothing
that allows for misconceptions should be Included. That
does not necessarily disqualify the fairy story and illus
tration�even they may represent child-like fancy. Anything
that unduly excites the imagination or causes fear cannot
be considered desirable. Because children imitate indis
criminately, the material introduced must be a worthy
pattern; practical jokes must be of the harmless kind. To
be pervaded with a child-like spirit the illustrations as
well as the text must be full of action. Faces must be
expressive, bodies must indicate motion, things that go must
be in motion, everything must be indicative of active
23 Dorothy Kuahardt, Once There Was. A Little Boy.
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rather than passive force.
A child-like presentation, then, is one which per
tains to the child's own interests and experiences; it is
truthfully expressed In words or Illustrations that do not
provoke fear or produce over-stimulated imagination; the
material is worthy of reproduction by the imitative child;
and its spirit is one of action.
Methods of Reproduction
The methods used in the printing process have a
bearing on book selection inasmuch as each process pro
duces a difference in quality, in effect, and in color
combinations. The graphic processes which allow for large
scale production, because they are largely mechanical, have
displaced the hand-printed method of illustrating books
for children. Photo-mechanical processes are largely used
in reproducing illustrations. The original picture is
photographed onto a photo-sensitive plate which, in turn,
24
is chemically treated for preparation in printing. The
three basic commercial graphic art processes are lithogra
phy, relief or letterpress, and Intaglio or gravure.85
84 Ray Faulkner, Edwin Ziegfeld, and Gerald Hill,
Art Today, p. 307
8S G. C. Miller and Maurice Saunders, "Lithography
as an Art: The Process, Encyclopaedia Br i tannics , XIV:
207-09.
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Relief or letterpress. Many pictures, like those
in the Chalmer and Entwlstle books,26 are made up of colored
dots. Sometimes these dots are so closely placed that It
is necessary to use a magnifying glass to see them. This
type of printing is done by relief�a plate made of raised
dots. Pour such plates are used, one for each of the four
eolors�yellow , red, blue, and black; this doubtless gives
it the name, four-color process. By combining these colors
and using different sized dots, almost any color can be
duplicated. Another relief process, the simplest of all
forms of color printing, is the three-color process; it
is somewhat misrepresents tive of its name for many colore
may be produced. Each color has a separate plate and Is
printed flat.
87
A Bible A B C28 illustrates this process.
Intaglio or gravure . The pictures having a rich
velvety quality are done by photogravure. It Is a process
which makes the print from an intaglio plats (the printing
area lowered) prepared by photographic methods. This type
of printing may be Identified by squares (instead of dots
as used in relief) which can be seen with the aid of a
26 Muriel Chalmers and Mary Entwlstle, "Bible Books
for Small People."
27 Bay Faulkner, Edwin Ziegfeld, and Gerald Hill,
Art Today* p. 317.
28 Grace Allen Hogarth, A Bible ABC.
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magnifying glass; the squares are the same in size but vary
89
in value (darkness and, lightness).
Lithography. The illustrations which have the crayon
30
effect that is so evident in Aulaire* s. The Lord's Prayer
are called lithographs. The original copy Is made with a
lithographic crayon. The 'Aulaire s draw directly on stone;
others work on paper* zinc, aluminum, or other substance.
Lithography differs from the relief and intaglio printing
in that the printing Is done from a plane surface.
In review: The mechanical processes that have re
placed the hand printed and illustrated book are largely
produced by the aid of photography and chemicals. The
three commercial graphic art processes are lithography,
relief or letterpress, and intaglio or gravure. Relief
uses a raised printing surface. When plates of dots are
used as in the four-color process, any color can be dupli
cated by combining the four colors�red, yellow, black,
and blue. In the three-color process any color may be
produced but each must have its own plate and it is printed
flat. Intaglio or gravure has a lowered rather than a
raised printing area; photogravure uses this type of plate
producing the same sized squares of color which vary in
29 Faulkner, Ziegfeld, and Hill, on. clt. , p. 318.
50 Aulairee, op_. clt.
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value; a rich velvety quality results. Crayon effect Is
produced by lithography; this orooess for printing differs
from relief and Intaglio in that the surface Is plane rather
than raised or lowered. Whatever quality, color combination,
and effect is produced, it must be suited to the grade for
which it was Intended; therefore the process must be select
ed accordingly.
Color
Interest in color. An enjoyment of color seems to
be a natural endowment of all people. A wise use of color
in books should therefore bring a sense of satisfaction
to the child as he Increases in discernment; books should
also provide for the child's growing appreciation of the
beautiful in color. There seems to be a consensus of
opinion among most students of children's interests that
children even to the one who is just old enough to enjoy
books, enjoy color in their pictures.
Development in color appreciation. Color sense,
lmperfeotly developed at birth, has been found to improve
with the infant's age.31 The first sensitivity seems to be to
32
hue, the quality which gives the name to red or yellow.
31 John J. B . Morgan, Child Psychology, p. 88.
32 Margaret E. Mathlas, Art in the Elementary School
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Staples found that year-old children responded beet to
the following colors in the order given: red* yellow, blue,
green. The psychologist, as cited by Mathlas, names these
sane four colors as the primary color sensations. By
nursery school age, the child with a little encouragement
becomes very much interested in matching and identifying
colors; only those most common are within his scope. Most
of the studies revealing the color preferences of children
were made a decade ago; more up-to-date research would
give more adequate information. Freeman's study with sixty
nursery children reveals that the greatest percent pre
ferred many saturated colors used in large color masses.35
In a later study Wolff found that young children have color
preferences* but that they become manifest only if the
color experiment is done within the orbit of a child's
emotional experience.36 For example, if a child is con
stantly reminded of the fact that "his blue suit just matches
33 Margaret E. Mathlas � op., cit., citing E. B.
Titchener, An Outline of Psychology, Maomlllan.
34 Ruth Staples, "The Responses of Infants to Color,"
Journal of Experimental Psychology, 15:119-141 (1932),
cited byTohn J. B. Morgan, Child Psychology, p. 89.
36 d. LaVerne Freeman and Ruth Sunderlln Freeman,
The Child and His Picture Book* p. 50.
38 Werner Wolff, The Personality of the Pre-school
Child, p. 23.
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hie blue eyes", he will likely select blue when asked
his choice. However, most young children like the bright
est colors and use them indiscriminately . The child is
perfectly satisfied to color the sky yellow, the trees
red, or the grass blue. The picture books that present the
primary colors in their brightest intensity will aid the
37
child during his color-naming stage. A Bible ABC
uses blue and red, Baby Moses38 uses the three colors,
39
red, yellow, and blue, and God Loves Me has all the pri
mary colors. A familiarity with the standard colors will
enable the child to place any variety within its color
8 family* or hue.
By the time the child enters school he wants objects
to have their real or natural color. He begins to paint
his trees green and the sky blue. My_ Bible Book40 uses the
primary colors in this naturalistic way. During the primary
years he will recognize in his own art work that some colors
cannot be easily seen when placed on or close to others.
He is then ready to receive lessons in value (classified as
dark, light, or middle). While Hojanna to the King41 uses
37 Hogarth, A Bible ABC.
38
Mary Enttlstie, Baby Moses.
39 Fleeton, op. cit.
40 Walker, op,, cit.
41 Muriel Chalmers, Hosanna to The King.
63
42
the same hues of red and blue as A Bible ABC, it gives
the appearance of having more colors by its use of variety
In value; therefore, it would have the greater appeal to
the primary child.
Bright colors still appeal to the primary child but
he also begins to have an interest in those that are less
Intense or greyed. Once There Was A Little Boy43 and
44
Favorite; Psalms for Children use this effect. By the use
45
of shading Pelagie Doane in Stories to Live By gives
gray the appearance of soft colors. Elizabeth Jones does
46
the same thing in A Little Child but also adds red in
many clever ways that gives real tone to her pictures.
In Small Rain'*' she uses yellow with the same results. With
out this shading that brings an effect of color, the black
and white pioture does not have appeal for the small child.
Bonnie Mcllinger's study confirms this view. She found
that children in grades one, three, and five are markedly
42 Hogarth, op. clt*
43 Kunhardt, op_. cit.
44 Marie Stern, Favorite Psalms for Children.
45 Gertrude D. McKelvey, Stories to Live By, illus.
by Pelagie Doane.
46 Jessie Orton Jones, og_. cit.
47 Jessie Orton Jones, Small Ha in, illus. by
Elizabeth Orton Jones.
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in favor of two-color pictures over black and white.
There is a growing sense of color harmony as the
child grows older. In the first grade he may paint an
orange silo next to a red barn and the entire class approve
heartily. A third-grader would probably voice his dis
approval. Using single-color harmonies in pioture books
may be helpful la developing appreciation in color. Those
49
of Helen Sewell in Once There was A Little Boy, and
Janice Holland in The Bible Story of the Creation50 are
exquisitely done in subtle tones, those of the Petersham's
(In all of their books) are harmonized in gay, exciting
colors. There may be a tendency for cheaper children's
books to be garish in their use of color, although examples
may be found in more expensive books, too. Ho matter what
price is paid, the picture books must meet the criterion
of a conformity to the canons of good art for children.
The book should be a thing of beauty�satisfying to the eye,
appealing to the artistic sense.
From this study of color it has been revealed that
color enjoyment seems to be a universal trait; it increases
48 Bonnie E. Mellinger, Children 's Interests in
Pictures, p. 26.
49 Kunhardt, pp. clt.
50 ii^ry Alice Jones, The Bible Story of the Creation,
illus. by Janice Holland.
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with the development of color appreciation. All children
want color in their picture books. Because nursery children
are Interested in matching and identifying colors, books
presenting the pure primary colors in their brightest in
tensity will be an aid. His own Indiscriminate use of
color probably is the reason for his enjoyment of variations
from the natural in pictures. When the ohild demands
naturalism in color, probably about the first grade, he will
demand the same conformity in his books. As he learns
the meaning of value from experience, he will increasingly
desire more variety and less repetition of masses of color.
He begins to enjoy colors that are greyed or less intense.
Black and white pictures do not appeal unless the shading
is such that an effect of colors ia given; he prefers sever
al colors in his pictures; they may be in bright or sub
dued tones but they must be harmonized. If colored illus
trations conform to the canons of good art for children,
they will not only be enjoyed but they will also aid in
the development of an appreciation for color.
Typea of Illustrations
Art for children must be expressive of the art trends
of the period to which It belongs; yet care must be taken
si Mellinger, op_. clt. , p. 3.
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that the type of art conform to the child's interests and
not to any prevailing fad. Many styles are being used
today�from the sophisticated modernistic to the realistic
additional studies are very much needed in this area. The
types of illustrations that are used in all children's
books may be found in religious picture books. A Little
Book of Prayers58 uses blue line-drawings; A Child' s Praise
is a book of photographs depicting a child's prayer; The
54
Animated Noah's Ark has movable figures. The Life of
Christ Visualized55 is a book of Bible action pictures in
oomlc strip style. Songs We Sing Is illustrated with
57
silhouettes. A Bible ABC is an example of convention-
58
slized ??rt work , and God Gave Me Eyes illustrates realism
59
The Christ Child makes use of a bright, decorative treat-
58 Emille Pendall Johnson, A Little Book of Prayers,
illus. by Maud and Miska PetershamT
"
53 Beth Merlzon, A Child's Praise.
84 Laura Harris, Animated Noah* a Ark, illus. by
Julian Wehr.
�5 Dorothy Pay Poster, editor, The Life of Christ
Visualized.
56 Mattie C. Leatherwood, Songs We Sing from Three
to Six, illua. by MarJ orie Morria.
57 Hogarth, oo. clt.
58 Olive W. Burt, God Gave Me Eyes.
59 Petershams , og>. clt.
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ment, and Hear Our Prayer has borders of design. The
varieties of treatment in illustrations seem to be as numer
ous as the illustrators, for each expresses the subject
in hia own way.
Simplicity of style. There is little question among
authorities that simplicity should be the keynote of pictures
for children. This criterion can be achieved in several
ways. In order to make clear the oentral thought, only one
outstanding person or object should be presented. Any dis
tracting or elaborating details ahould be omitted. Small
ohildren do like aome detail, but it must be simplified
and obvious. In illustrating the verse� "God made summer"
61
in My_ Bible Book, Dean Bryant has added a frog, fishes,
flowers, and butterflies; all these details are necessary
to illustrate the thought. The lovely illustrations by
6P
the Petershams in A Little Book of Prayers" depend much
on their effective interest and story-telling appeal in
the use of a few simple details. The details must not
only be few and simple, they must also be accurate. A
picture showing Noah using a saw In building the ark would
6� Helen Page, illustrator, Hear Our Prayer, se
lections by Sharon Stearns.
61 Walker, op_. clt.
62 Johnson, op_. cit.
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be misleading to a child of immature understanding. To
be presented with simplicity then, the illustration should
have only one main figure or object with few, simple, obvi
ous, meaningful, and accurate details.
Conventional style. The study made by the Freemans
reveals that little children of nursery age do not much
appreciate the naturalness of a picture. Their findings
indicate that the little child's preference la for a some
what conventionalized style closer to the ohild* s own art
63
work. In this type of art the figures represent the natu
ral object in a simple way, with few details added; the
colors need not correspond to the real thing. Decorative
and design treatments are more advanced forms of the con
ventionalized abstraction. A growing sense of rhythm in
design between the ages of three and six64 brings increased
enjoyment in the bright decorative style such as that found
in the Petershams. A child-like use of design may aid in
the development of this appreciation.
The Freemans found that bordered pictures have an
attraction for the child but It la not sufficient to be of
63 Freeman and Freeman, oj>. cit. , p. 46.
64 Constanoe C. Jasper, "The Sensitivity of Children
of Preschool Age to Rhythm in Graphic Form," Psychol. Monogr.
XL?, (1933), 12:85, cited by John J. B. Morgan, Child Psy
chology, p. 288.
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ouch significance.65 One experiment found that line-
drawings, which often use the conventionalized style, have
greater appeal to the five-year-old than the same type of
drawing filled in with a solid color or silhouette. 66
Their good feature is that they tend to keep the main sub
ject the center of attention.
Realistic style. In the years following the nursery
age the young child has a growing desire for the realistic
or naturalistic in pictures.67 Color and form correspond
to the normal object. Mellinger'a experiment with grades
one, three, and five showed that children In these grades
preferred realistic style to the conventionalized, regard
less of the subject or color. With each advance in grade
the percentage of this choice increased.68 There seems
to be varying preferences among children of one grade as
well as from one grade to another.
Silhouettes. The little ohild under five may not
understand the picture in silhouette�he cannot see the
65 Freeman and Freeman, op. clt., p. 96.
66 Alice Dalgl isah, First Experlenoea with Literature.
p � 2�
67 Elizabeth Neterer, Portfolio for Primary Teachers,
leaflet 1, p. 2.
68 Mellinger, op_. clt., p. 32.
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features of the face so he thinks they have no eyes; he may
69
believe the people are colored because they are black.
It has been previously indicated that children prefer
brightly colored pictures; perhaps this is the reason why
70
they show a dislike for the silhouette.
Animations. No study has been made to qualify or
disqualify the recent use of the animated illustration in
pioture books. Mrs. Bechtel suggests that "the current
passion for popular, pull-out, pat, play-with books is the
children's defense against homes where they haven't enough
71
to do with their hands." If this is true, the return of
many manipulative toys to the market may cause a decline
in popularity of the animated book. A lack in durability
seems to be a Justified criticism of this type of book.
Little children can not easily manipulate the figures with
out tearing them.
Photographs. Writers disagree in their evaluations
of the use of photographs with children. Some seem to
feel that this form of art Is more appealing to the adult.
615 Dalgliesh, on. cit., p. 22.
7<3 Weekes, oj>. cit. , p. 131.
71 Louise Seaman Bechtel, "Books In Search of Children:
Tenth Bowker Lecture," Publishers' Weekly , 149:290,
January 19, 1946.
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Perhaps the reason lies in the fact that it is difficult
to produce photographs having child-like characteristics�
an essential criterion for the child. The idea of action
is more easily expressed by line-drawings or color prints,
7i>
yet The Child* s Story Garden seems to have accomplished
this effect in most of its photographs. This book has
also overcome the criticism of lack of color by including
several colored photographs. With the advance in photographic
methods it would seem that a greater use could be made of
oolor photography. There seems no reason, either, for the
inclusion of pictures which are not close to the child's
interests. The photograph must also surmount the feeling
of a reproduction. A badly exposed or carelessly developed
negative with a poor final printing would do an injustice
to any pioture. If a book could be created with photo
graphs taken in color, giving the idea of action, within
the scope of the child's interests, and well reproduced,
there seems little reason why it should not appeal to the
child.
Bible action (Bible continuity) pictures. The edu
cator begins to understand the effectiveness of comics in
the education of the child when he studies the statistics.
Ninety-five per cent of the boys and ninety-one per cent of
78 Marian Black, The Child's Story Garden.
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the girls from six to eleven years are regular readers of
comic books. To qualify as a regular reader the child must
read an average of twelve or thirteen comic books each
month. v Religious publishers have utilized this interest
and there are now well over four million Bible action
strip pictures in circulation. They are used in wsekly
Sunday-school papers, in quarterly publications, and in
book form. The publisher's purpose in producing these
pictures is "to create an interest in the dramatic narra
tives in the Bible; to show that they are full of action
and power; to familiarize readers with names, places and
happenings mentioned in the Bible account; and to create
an accurate understanding of the oire urns tances under which
74
happenings in the Bible took place. A controversy exists
concerning the suitability of this type of literature for
religious purposes. It is contended that comics are here
to stay. Their value in the religious field needs to be
explored.
So far as can be found, no Bible action books have
been published for young children; most of them are de
signed for the use of juniors and intermediates. If, in
73 Harvey Zorbaugh, "The Comics�There They Stand,"
The Journal of Educational Sociology, 18:197-8, December,
1944.
74 "What Bible Action Pictures Are How Being Publish
ed'* International Journal of Religious Education, 22:11,
October, 1945.
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the future, Bible aotion books are created for the primary
ohild, they should oonform to the criteria for religious
picture books of the same age. It may be that an application
of the criteria for religious pioture books will curtail
their use in this age level.
In summary: It has been found that illustrations
for children should express the art trends of their own
period. Almost every type of art is found in the religious
picture book�photograph, line-drawing, animation, Bible
aotion or Bible continuity, silhouette, conventional, real
istic, and decorative. Each Illustrator has his own way
of treating the subject, so a great variety of effects is
the result. Whichever style la used, simplicity must be
the keynote of all children's pictures. There are several
means to achieve this end�presenting only one outstanding
person or object, omitting distracting or elaborating de
tails, and making the few simple details obvious, accurate,
and meaningful.
The conventional style Is preferred by the nursery
child. This type of art is a representation of the real
object, though it may not correspond in form or color;
few details are added. The bright decorative and design
treatments, forms of the conventional style, may be en
joyed If they are presented In a child-like way; bordered
pictures attract the child but not enough to be slgnif1-
7?
cant; line-drawings take precedence over the silhouette
with the five-year-old.
The real let io picture is increasingly the choice,
following the nursery years; naturalism in color and form
is desired. Small children sometimes misunderstand the
silhouette, thinking the face has no eyes or the people are
black; they show no favor towards this type of pioture.
Conversely, the animated picture book has been received
warmly. It may have been the shortage of toys whioh caused
children to desire *play-with* books; if so, the demand
should decline. The probability that movable parts will
soon be torn off make this type of book perishable. So
far, many of the books using photographs for illustrations
have fallen short of the criteria for ohild-like pictures.
If photographs are taken in color, give the idea of action,
use subjects within the child's interests, and are well
reproduced, they should appeal to the child. Because the
comic book has become such a potent force in child life,
religious publishers have utilized Its style in Bible
story literature for children. As yet, no Bible action
(Bible continuity) pictures have been published for children
below the junior age. An application of the criteria for
religious pioture books for young children might prohibit
their use in this age level. Whatever the type of illus
tration chosen for the child's book, it must consider the
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child's interests and desires; this may be to the ex
clusion of some prevailing modern treatments that could
not be classified as child-like.
CHAPTER V
CONCEPTS
Religion and the Child
Religious inheritance . Margaret Puller's solemn
words at the birth of her baby were* "I have become the
mother of an immortal soul.1 She evidently realized the
fearful responsibility that belongs to all parents�the
spiritual training of the child beginning with his cradle
days. It is in the early years before the child Is five
that the mother's influence is vital* for then she has
almost exclusive control.
With the creation of an immortal soul comes the
necessary endowment that makes possible the return of that
soul to its Maker. It is generally believed that the baby
is born with a religious inclination� "A tendency to rever
ence and worship under proper stimuli.1*2 Yet, because he
has no rational life* there is no idea of the spiritual.
His first attraction, though he doss not realize it, is to
the sensuous�that which is within his scope of experience.
Poster calls this an unethical state because there is no
1 Quoted by Edwin Holt Hughes in "The Example of the
Parent in the Ministry," Leoture III in "The Gospel Ex
emplified** delivered at Asbury Theological Seminary*
Wilaore, Kentucky* February 26, 1947.
8 William George Koons, The Child's Rellgloug Life,
p. 61.
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Idea of right, of wrong, or of oughtnesa.3 At the same
time, the newborn ohild poaaeasea a counter, depraved im
pulse. According to the evangelical interpretation, this
impulse owea its origin to Adam's sin and becomes manifest
in the child* a life with the dawning of an ethical con
sciousness. No one can say the month or the year when
this realization will take place; it depends upon maturation
and environment. But there cornea a time after early in
fancy when the child feels a pull from within to do wrong.
At the same time there is the desire to do right; for it
is believed that the soul, though inclined to evil, is not
totally depraved. The Spirit of 3od working in the child's
4
heart makes him responsive to spiritual teachings. In
theae early years when intelligence and will have arisen
and ideas of right and wrong are beginning to form, the child
must be carefully nurtured. The child's inward voice,
usually called conscience, develops and becomes sensitive
to influences about him. The initial responsibility for
the child's actions lies with the parent. The child learns
religious concepts largely through experiences. His ideas
of right and wrong are acquired by the approval and dis
approval of his parents. If he is scolded for wriggling
3 Randolph S. Poster, Philosophy of Christian
Experience, p. 61
4 Foster, op., clt. , pp. 59-64.
31
in church or if he sees his mother help herself to cookies
at the store, his ideas are formed accordingly. Through
sharing, the small child appropriates much of the parent's
religious experiences. The religious habits, the attitudes,
and the Ideals manifested by the parent will do more for
the imitative child than any verbal injunction.
Spiritual needs. There are certain intrinsic needs
of the child which can best be met with a spiritual satis
faction. The small ohild needs love. Parents provide the
human love and understanding that enables the child to
conceive something of an ultimate love�God's love. Robbie
Trent says, "When we take into account God's knowledge,
plus his love, we have the combination which makes that
g
perfect sympathy no human being can offer." Children
need to express love too�an outgoing love. Teaching them
to practice the Golden Rule is one of the most effective
ways of helping them to understand the command, "Love thy
neighbor as thyself." Teaching the child to pray helps
him to express his love and feel the companionship of God.
A sense of security is a basic need of all people. The
love and physical care of parents give the child his first
feeling of security. But sometimes even a parent may fall
short. Then it is that the ohild must have a security that
8 Robbie Trent, Your Child and God, p. 10.
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nothing can shake�one that Is eternal.
The child needs answers to his questions concerning
the unknown, death, the hereafter, God, and his own sal
vation. He needs answers that will dispel hie fears.
Confident and positive explanations are necessary�answers
that are based on an authority outside the human realm.
Because the parent's answers are accepted by the small
child without question, they must be straightforward, honest,
and childlike. Coming to grips with problems such as these
should be the first responsibility not only of parents
but of eduoators. Because of their place in the life and
affections of the child, they are best able to meet these
needs of the child.
Guidance and growth. It would be as disastrous to
the child to allow him to develop spiritually without
guidanes as to let him grow intellectually or physically
without aid. The natural earthward bent within him, if
allowed to go unchecked by redeeming forces, can In the end
work only havoc with his nature. The child cannot be held
responsible for this inherent evil within him; only when
he Is mentally and morally mature can he be held wholly
accountable for his deeds. Proper guidance is essential
if the child is to make right decisions and if his spiri
tual life is to develop normally, keeping pace with his
physical and intellectual growth. Watchfulness and wise
83
guidance on the part of the adult are needed so that re
ligious experiences become and remain a vital part of the
child's life.
Religious Ideas
god. When religious truths, suited to the child's
age and appealing to his interests are presented in a
childlike way, a response may be assured. For a child is
capable of understanding spiritual realities as well as
physical facts. Because the young child accepts spiritual
truths stated by the adult as fact, care must be taken that
they be given truthfully, reverently, and in all sincerity.
The trust and confidence of the child must be retained.
The child first senses spiritual forces through
experiences whioh evoke emotional responses. Later, when
an appeal is made to his intellect, he will draw upon these
experiences, building them into chains of ideas. It is
important that these experiences be enriched so that his
understanding of religious realities will be more meaning
ful. Appeal must be made continually to both emotions
and mind in order that the child's innate desire to wor
ship and his natural curiosity concerning the unknown be
satisfied. The first time a child hears God's name spoken
it should be In reverence or in praise. Probably no better
moment oould surpass that of a mother's or father's prayer.
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Then, too, many opportunities to speak directly to the child
about God are afforded the parent by thoughtfully linking
God with th� happy experiences of his everyday life.
The little ohild understands the person of God quite
readily when He is explained in His functional sense. The
child sxpsrienoes his own father's love, care, protection,
and devotion so it is not difficult for him to transfer
these attributes to another personality. Neither is it
perplexing that God should be more loving and more devoted
than his parents, for he knows that God watches over him
day and night and that He is the one who oauses the sun
to shine, the rain to fall, and the flowers to grow.
The small ohild may not understand God as a Spirit,
yet he can conceive of God as being present, though He is
unseen. The child has no more difficulty in this respect
than believing in a grandmother whom he has never seen or
In an imaginative playmate who shares his activities. The
a 7
picture books God Loves Me, My Bible Book, and God Gave
a
Me Eyes will be helpful in interpreting God's love and
q
care to the very young ohild. Baby Moses will reveal
6 Eileen M. Flee ton, God Loves Me.
7 Janie Walker, Mjr Bible Book.
8 Olive W. Burt, God Gave Me Eyes.
9 Mary Entwlstle, Baby Moses.
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God's protecting power and His love for little ones. With
the primary years comes a growing sense of wonder in natural
phenomena. God as the Creator becomes more meaningful.
The first creation story is beautifully interpreted for the
child in The Bible Story of the Creation.3-0 The many things
about nature appealing to this age are related to God in
the book of poems and pictures. Secrets.11 Questions con
cerning spiritual realities are increasing with the grow
ing power of discernment at this age. Many answers to the
child's questions may be found in books like Tell Me About
12
God. Yet the child must sense the mystery of God and
realize that no human being is capable of knowing everything
about Him. Although the knowledge about God that is con
veyed to the child be imperfect, It must be adequate to
satisfy the needs of the child's heart.
When the child becomes interested in what a person
is rather than in the things which that person does, he will
be capable of understanding God in some degree. The child's
growing perception of time and space allows him to think of
God as eternal and independent of these two human concepts.
At this time the primary child will be able to perceive,
too, the influence of God in the lives of others. A book
10 Mary Alice Jones, The Bible Story of the Creation.
II Jessie Orton Jones, Secrets .
12 Mary Alice Jones, Tell Me About God.
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13
about Bible characters such as Pair id, or stories of
children's experiences such as those found in Stories to
Live By,14 help the ohild see this influence. The Idea of
Qod as a Spirit* making Himself known and living within
the human heart, becomes more disoernable. With this under
standing comes the responsibility and should come the de
sire of experiencing the same reality.
Children sometimes get erroneous ideas about Cod.
One study found that out of one thousand children half of
them "represented God as a great and good man." Many of
them thought of Kim as being "very old, with a long, white
beard and flowing white garments. Some added wings and a
crown." These anthropomorphic conceptions are largely
due to the tendency of the small child to objectify God.
They may be considered childish fancy that will disappear
as correct interpretations take their place. Adults will
wisely avoid the use of picture books illustrating God
in the form of man. But there are more serious miscon
ceptions that children do not lose bo readily. Adults
sometimes lead children to believe that they need only to
ask God for anything they wish and it will be received.
13 Elizabeth Orton Jones, David .
14 Gertrude D. McKelvey, Stories to, Live By.
15 Phyllis Blanohard, The Child and Society, p. 158-59.
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When children put this statement to a test, they become
sadly disillusioned. God must be interpreted as a giver
of good gifts to his children, but not in the "Santa Glaus"
sense.
Sometimes the false impression that God ceases to
love a disobedient child is used as a means of discipline.
God becomes to the small child a harsh taskmaster, love is
replaced by a fear that is not easily overcome. The child
needs rather a sense of God's continual presence and com
panionship. For security in a fast moving world, for the
oourage to face temptations and suffering, for the power to
love his enemies, for a faith in the tomorrows, for a hope
of eternal life�the child needs the God of love.
Jesus,. Just as the word "God" should become familiar
to the very young child through hearing it reverently spoken
in prayer or praise, just so should he learn the name "Jesus."
The name becomes associated with God. Some would have the
child first hear of Jesue without hia divine relationship.
If the first knowledge of Him is to come from the family
circle, it seems most natural that Jesus' name be included
as usual in the prayer.
Jesus must be a real friend to the parent If the
same relationship Is to be desired for the child. The
combined efforts of the human and divine may win the small
as
child . When Jesus becomes a member of the family group and
Is included very naturally in conversation, in story, and
in song, His presence becomes very real to the child. Love
begets love and nowhere is it more simply manifested than
in the response of the child to the supernatural.
When the child is old enough to enjoy simple stories*
he will be ready for brief accounts of certain portions of
Jesus' life. These are not necessarily limited to a special
season, but there are certain times of the year when some
stories will be especially meaningful. The Christmas season
la an appropriate time for reading the story of His birth.
It may be one of the best opportunities afforded the parent
for teaching His sonshlp to God. The picture books* *A
Little Child16 and The Christ Child17 narrate the Christmas
18
story through Scripture verse. The Song the Shepherds Heard
19
and The, Story of Jesus are interpreted versions. The Joy
ous story of Jesus' entry into Jerusalem as found in Hosanna
to the King20 will be profitably read during Holy Week.
is Jessie Orton Jones, A. Little Child, illus. by
Elizabeth Orton Jones.
17 Maud Petersham and :>lska Petersham* The Christ. Child.
18 Mary Entwlstle'* The Song the Shepherds Heard ,
illus. by Elsie Anna food.
19 Beatrice Alexander, The Story of Jesus.
20 Muriel Chalmers, Hosanna to the King* illus. by
Roberta F. C. Waudby.
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The four and. fiV8 year olds will enjoy the story,
21
When Jesus Was a Boy. They will also be able to ap
preciate some of the stories that Jesue told such as The
22
Lost Coin and The. Farmer and Hia Field. A familiarity
with these stories will aid the child when at a later time
interpretations are given. The booh, Jgsus Friend of
OA
Little Children,w is one tht.t will bring Jesus close to
the little child. Short accounts of Jesus' acts of kind
ness, his healing of the sick, his helping those in trouble
will create within the child the desire to be like Hia.
25
Mary Alice Jones In Tell Me About Jesus relates these
stories in relationship to the child's own experiences.
When the child reaches his primary years he is
ready for the life of Jesus in chronological order. While
26
Shepherds Watched is the story of Jesus' birth. Once
There Was a Little Boy will give hia an appreciation of
21Mary Entwlstle, When Jesus Was a Boy, illus. by
Elsie Anna Wood.
22 Muriel Chalmers , The Lost Coin.
23 idem, The Farmer and His Field, iilus. by Elsie
Anna Wood.
24 Muriel Chalmers, Jesue , Friend of Little Children,
illus. by Roberta F. C. Waudby.
28 Mary Alice Jones, Tell Me, About Jg-sus.
26 Marguerite Vance, While Shepherds Watched.
27 Dorothy Kunhardt, Once 'There Was a Little Boy.
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Jesus* boyhood and home. Jesue* Story contains the com
plete life of Jesue; the text is composed of quotations from
the Scriptures. At this age some interpretations of Jesus'
life* His purpose, and His teachings may be given. The
child begins to see in Him the highest good, the best way
of life, the right manner of conduct. 3torles to Live By89
helpfully illustrates the meaning of the Beatitudes. Tell
Me About Jesus interprets .Jesus' entire life in the lan
guage and daily experiences of the ohild.
Some question usually arises as to the way the Passion
story should be presented to little children. The most
simple way would seem the natural one. The fact of death
has probably presented itself to the child in the death of
animals or some person he knows. He should be shielded
from the emotional manifestations of suffering. To prevent
a horror of death he should know first the beautiful side,
the fact that the person who loved Jesus has gone to live
with Hia. The fact that Jesue died need not alarm the
child if the fact is included in the beautiful story of His
resurrection. The two- and three-year-old can hear the
glad news the angel gave the women, "Jesus is alive. " The
28 Maud Petersham and Mlska Petersham, Jesus' Story.
29 Qertrude B. MoKelvey, Stories to Live By.
30 Mary Alice Jones, Tell Me About Jesus.
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four- and five-year-old may know about the unfriendly people
hurt Jesus and caused Him to die. They may listen to the
story of the resurrection from well chosen Bible verses
as in Tell Me About Jesus.51 The vital truth that Jesus is
alive today because He rose that first Easter Day should
be given to the little child for the consciousness of His
continual presence which It brings. The older primary
child may hear some of the facts of the crucifixion after
he has become familiar with the customs of punishment in
that day. He needs yet to be shielded from the terrible
suffering of the crucifixion so often depicted in picture
and story. Perhaps a good beginning for the Easter message
for this particular age would be the teachings of Jesus found
In Mark 8:34-55. This lesson may help the child see the
necessity of the cross and the relevance It has for Him.
For whosoever will save his life shall lose it;
but whosoever shall lose his life for my sake and the
gospel's, the same shall save It. For what shall it
profit a man, if he shall gain the whole world, and
lose his own soul?
Bible. The ohild may begin to build an appreciation
for the Bible through his use of Biblical picture books.
By associating these stories and pictures with the Bible
that he sees in the home and in the church, he learns the
source from which the stories come. The little child
31 Mary Alice Jones, Tell Me About Jesue* pp. 70-71.
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learns that the Bible has many stories about Jesus�His
birth, His healing of the sick, His love for little children,
His stories, and His living again. The child discovers
that the Bible tells about God, too, and about people who
loved and served Him: it gives children rules about being
kind and loving; its words sometimes tell about the out-
of-doors. Some of the Bible poems sound like music and
have been put into songs. It is not difficult for the small
child who naturally does not question his parent's word to
believe that the Bible is God's word and is true.
When the child begins school, he may ask questions
about how and why the Bible was written. The book, Tell
Me About the Bible, answers these questions for the child.
The various writers of the Bible told about in this book
are the storyteller, the prophets, the letter writers, the
poets, the lawgivers, and the men who wrote wise sayings.
The importance of the Bible will become more significant to
the ohild when he learns that it is a part of God's plan.
He will be interested in the fact that because God wanted
people today to know how to live good lives, He planned
that His message, given to these men of long ago should be
written down and placed in one book. So God spoke to men
and they wrote His message in their own way and in their own
words. Some wrote the message in poetry, some in song, some
32 Mary Alice Jones, Tell Me About the Bible.
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in rules or laws* some in stories, some in letters, and
some in wise sayings. For a long, long time the Bible has
been revealing to people these messages that God wanted them
to have. By comparing the Bible to the child's own library
he is able to understand something of the make-up of the
Bible. When the child reaches his later primary years he
may be ready for more detailed explanations of the way God
revealed His message. The stories in A First Bible
reveal these different means of communication between God
and man�dreams, thoughts, God's voice, God in the form of
man or angel.
Just as God's message is presented in the Bible by
using different forms of literature, so the Biblical picture
books differ in methods of presenting the Bible to children.
Two forms of presentation predominate, direct Bible quo
tations and interpretation. With proper care in the selection
of the story and religious concept, both types of literature
may be used with each age level. Sometimes, it is best
that only parts of stories be given. But, if the story
must be simplified to the extent that it no longer sounds
like the original account, it is not suitable for that age
level and should be left for older children. It is im
portant, however, that what is selected be told truthfully
00 Helen Sewell, A First Bible, illus. by the
author.
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And that it teach the spirit of love, unselfishness , and
purity found in the New Testament. Anything that would
need to be unlearned such as wrong concepts and unpleasant
or fear-producing Incidents should be omitted. Moreover,
things that are not a part of the Biblical version should
be kept out of the interpretation unless they are essential
for historical or geographical background. If parts are
added, they should be merely Incidental to the story. In
order that the children feel the majesty of Biblical verse,
the story should retain as many of the Bible words and
phrases as possible yet still be within the scope of the
child's understanding. The tendency that is sometimes evident
to "write down" to children must he avoided. The Biblical.
or religious picture book must conform to the highest
standards of children's writings.
It has previously been pointed out that since the
nursery child wants his stories repeated over and over
again, only a few well-chosen books should be used. My
Bible Book34 contains Bible verses chosen for their simpli-
city- and childlike message. Baby Moses^ or any in the
series of "Bible Books for Small People" contains some
childish interest: these books acquaint the child with
34 Jessie Walker, My Bible Book.
35 Mary Entwlstle , Baby Moses.
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Bible characters and. stories. The Bible quotations in
36
Small Rain appeal to the Interests of the kindergarten
and primary child. Animals of the Bible, another book
of Bible verse will delight the eight-year-old. He will
also enjoy God's First Children,58 stories of the Old
Testament interpreted in a childlike way. There are many
fine collections of Bible stories for older children but
few have been designed for the small child. A Small Child's
39
Bible may be used. It has a full-page, colored illus-
40
tratlon opposite the simply written story. A First Bible
is arranged In the same manner. Its stories and pictures
done in shaded greys will appeal to the child of eight.
Stories from the Old Testament41 {each of the four stories
now printed in a separate book) has stories of Joseph, Moses,
Ruth, and David beautifully illustrated in the vivid colors
that primary children appreciate. In general it may be said
that the problem now is not one of finding a Bible book for
a child, it has become one of selecting from the great
number a book which will be most profitable to the child.
36 Jessie Orton Jones, Small Rain.
37 Dorothy Lathrop, Animals of the Bible.
38 Esther Salminen, God's First Children.
39 Pelagie Doane, A Small Child' s Bible.
40 Helen Sewell, A First Bible.
41 Maud Petersham and Miska Petersham, Stories from
the Old Testament.
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Salvation. In the past the conception of what sal
vation did for the child was sometimes misinterpreted. He
was expected to lose some of the traits that are character
istic of boyhood. However, people of today generally agree
that when religious potentialities become actual, the boy
does not become leas boyisn at all. As Koons expresses
it: "Juvenile piety, if well started and proportioned,
will not hush the shouting of a boy, or slacken his running,
40
or shorten his kite string. " Real religion does allow
the boy to become hie finest and true self by bringing him
into the right relationship to himself, to the world, and
to God. Without religion, he may never come to the real
ization of his best. Mary Alice Jones makes clear the
vital place religion has in the life of children. She says,
"Only religion will make it possible for the children of
this generation to use wisely the power within their hands."
Salvation is not only necessary to the child from the stand
point of earthly living, but it is also essential to eter
nal life. It Is vital that tne concept of salvation be
clearly taught. In order to do so there needs to be a
background of parental teaching of religious concepts and
parental exemplification beginning in the child's early
42 William George Koons, The ibili ' s Religious Life,
p. 232.
43 Mary Alice Jones, The Church and tne Children, p. 20.
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Infancy. If this guidance is to be given wisely, there
needs to be an understanding of the meaning of the sal
vation of the ohild including the ideas he must have and
the time when he Is oapable of applying the truths he has
learned. This knowledge is, of course, essential to a wise
choice of religious picture books.
Though it is possible, perhaps it Is not probable
that the child will retain an unbroken relationship with
God. Too often the child passes the moment when he should
give himself to Christ and consciously begins to do wrong.
Only with careful nurturing will the child make his own
decision at the proper moment. Certain basic concepts must
be first taught. The child who has learned the meaning of
God's love, who has become acquainted with Jesus, who has
been taught the desirability of being good, who knows
of his right to choose, who has learned to obey, who has
prayed for God's forgiveness for disobedience�that child
has the necessary equipment for making a decision to give
his life to Christ. He should understand that God pro
vided for the wrongs he committed when he was too young
to understand the meaning of right and wrong; but as he
is now old enought to choose, he Is responsible for the
44
things he does; he should give his life to God. It
44 John Oliver, The Salvation of the Little Child,
pp. 47-84.
98
should be made dear that this step is a dedication on
the part of the child; God fulfills His promise by witness
ing to the heart that He aceepts the gift. The child must
understand that Jesus' sacrifice made it possible for him
to be one of God's children.
Perhaps the greatest percentage of children pass
the period of awakening ethical consciousness without
making this decision. The child consciously does wrong
and fails to make an account to God; as a result* he feels
a sense of guilt. Definite teachings concerning temptation
and sin are needed by this ohild for his conversion. The
child who has dedicated his life to God needs to face the
problem of sin in order to be able to combat it. The child
should know that sin is willful disobedience to God's
commands and comes through temptation; that temptation in
Itself is not sin but is the method used by Satan to get
the child to disobey God's voice. This temptation comes
to everyone* but when it does come, the child who has Jesus
within his heart is able to choose more readily what is
right. If he ever fails, he can and should quickly ask
for God's forgiveness. God is willing to forgive sin be
cause Jesus shed his blood and died. This is part of God's
plan for those who want to live forever with Him. To sin
or not to sin, to be free from sin or to be bound by sin,
that must be left to each child's choosing. God does not
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force him to be Hls� but like the good Shepherd He con-
tinaully seeks the lost. The child should also understand
that it is God's Spirit that speaks to him the message
of forgiveness. God's Spirit does not leave but Btays
with the ohild helping him to do the right. When the child
is older and is able to understand better about God's
Spirit, he will invite Him into his heart in a greater
measure .
It is desirable that the motive for salvation be
presented to children with a positive note. The sense of
a right relationship to God and the world, the happiness
found in serving others, and the privilege of eternal life
In heaven are worthwhile motives for the child to seek
salvation. There are very few picture books as yet that
deal specifically with the question of salvation. Some of
those that do, use a language more suited to the junior
age or to those capable of understanding symbolism in the
adult sense. The fact that Jesus shed his blood and died
that the child might be forgiven by God may be understood
at the beginner and primary levels. But the phrase "wash
ing sin from the heart by the blood of the Lamb" may lead
to misconception in the ehild-mind. Although salvation may
not be directly presented in religious picture books, many
of them serve to make clear some of the basic beliefs.
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The book* Little Lost Lamb* will lay a foundation for
the concept of God as the Good Shepherd. Neilson's The
46
Ten Commandments will help the child understand God's
laws. The story of the prodigal son In A Small Child' s
47
Bible will bring an illustration of God's forgiveness.
Prayer. Among the religious books that are chosen
for the child there should be those that provide for the
child' 8 need of spiritual growth through prayer. An under
standing of the purpose in using prayer books may bring
an additional appreciation of their value. They are in
tended to help the parent understand the child's prayer,
to help the child formulate his own prayers, to introduce
the various elements of prayer in a language adapted to a
given age-level, to show through illustration different
prayer postures, to develop concepts of God, to use the
different names that are given to Him, to associate daily
activities with prayer, to develop the sense of the necessity
for prayer. A study of those elements of prayer comprehensi
ble to the child mind, the manner in which these elements
may be presented, and the time most suitable to their in-
45 Golden UacDonald, Little Lost Lamb.
46 Frances Fullerton Neilson, The Ten Coaaandments
in Today's World, illus. by Nils Hogner.
47 Pelogle Doane, A Small Child' s Bible.
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troduotion la essential to a wise selection of prayer books
for a young child.
The child's first concept of prayer comes through
the environment. Before the child knows the meaning of
prayer he will have experienced it by watching and listen
ing to others pray. The attitude of reverence that accompa
nies prayer creates a like response within the sensitive
child. The child soon learns that those ?xho pray are talk
ing to God . The mother who uses sentence, "thank-you*
prayers with the child during his daily activities makes
a valuable contribution to the child's spiritual life. She
helps the child who may be too young to even form a sentence
to unconsciously develop the sense of God's presence, to
acquire a need for speaking with Him frequently, and to
associate hie own experiences with God. The vocabulary
she uses in prayers with the child must be as thoughtfully
chosen as the text of any pioture book or the language that
is used In general conversation with the child.
The use of many titles when addressing God in
prayer might confuse the little child. It may be well
to limit the very first prayers to the name "God*. Later,
he can understand that titles such as Father, Heavenly
Father, Cur Father, Father God, or Lord, refer to one
personality. As soon as the child knows about �)eBus, he
may be taught to address his prayers to Him as well as to
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God. Some disagree at this point feeling that the child
is not able to comprehend the idea of the Trinity. However,
if the ohild is able to understand that Jesus is alive,
is unseen, yet is near to help the child, he should have
no difficulty in speaking to Him as well as to God.
There need be no formal teaohing of the Trinity until the
child is older, but the personal friendship of Jesus ex
perienced through prayer is too vital to be withheld from
the small child. Because the child's vocabulary does not
include the words thee, thou, thy, and thine, it may be
well to withhold the use of these terms until he can under
stand their peoullar place in speaking with deity. The
word "bless* that is so often used in prayers might be re
placed by a more meaningful word such as "help". "Bless"
may become to the child a monotonous, vague, and limiting
expression. Instead of the prayer, "Bless mother and bless
father," the child may be guided in praying for specific
things such as* "Help mother cook and sew", or "Help father
work at the office." The little formal prayers that are
selected for the small child should be as meaningful to
him as his own prayer. Robbie Trent has interpreted a
well-known prayer in the light of the questions a child
might ask:
Sow, I lay me down to sleep (what's sleep mean,
mummy t)
I pray Thee, Lord, (What's Lord mean?)
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My soul to keep. (What's soul?)
If I should die before I wake (Die?)
I pray thee, Lordft(What's pray?)
My soul to take.
By the time the child begins to use simple sentences,
he is able to repeat the short prayers his mother often uses
such as, "Thank you, God, for the violets." or "Dear God,
I am glad for the robins." If the note of thanksgiving is
continually expressed for homt, for friends, for helpers,
for beauty, for God's gifts�the child's prayer will not
become simply a vshicle for requesting personal favors.
A Child's Praise,49 Prayer for a Child, and Thank You
God51 particularly emphasize the thanksgiving element of
prayer.
At an early age the child should pass from the re
petitive stage of prayer to that of spontaneous praying.
This does not demand discontinuing the use of memorized
prayers or of those read to the child. If wisely chosen,
they may be a contribution to the child's prayer life. But
care should be taken that the child's own prayers receive
first place. The lesson of gratitude learned through ex-
48 Robbie Trent, Your Child and God, p. 90.
49 Beth Merlzon, A Child's Praise.
60 Rachel Field, Prayer for a Child, illus. by
Elizabeth Orton Jones.
51 Vivyen Bremner, Thank You God.
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perience, through pioture books such as Thank You, or
through hearing others express gratitude in prayer, may lead
the child to thank God naturally for new and pleasant
experiences. The mealtime prayer affords an opportunity
for the small child to offer a simple prayer. "Thank you,
God, for the crackers and water", is the prayer often ex
pressed in one Sunday-school nursery. The use of picture
books such as Prayers and Graces for Small Children and
A Little Book of Singing Graces54 may bring added enjoy
ment to the mealtime blessing.
Continual participation of the little child in prayer
will of course lead to a better acquaintance with God.
When he acquires that sense of fellowship that soon develops
into a real friendship, he may say the prayer of adoration
with meaning: "I love you, God* or "I love you, Jesus."
These prayers of adoration are not confined to the spoken
word. The child will love to sing these phrases again and
again. There are a few lovely pioture books of religious
songs such as A Child's Book of Hymns55 and Sing in
52 Edith Flack Ackley and Telka Aokely, Thank You.
53 Quail Hawkins, Prayers,and Graces for Small
Children, illus. by Marguerite Be Angel I.
54 Jeanette Perkins Brown, A Little Book of Sing-
lnfl Graces, illus. by Lloyd Dotterer.
55 Marjorie Morrison Wycoff , A Child's Book of
Hymns , illus. by Masha.
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Praise.56 These may be used with the primary ohild and
older children. Some of their illustrations will be en-
Joyed by the younger child and can be sung to him; he may
even make up his own songs about the pictures. But most
of the religious song books for the small child of nursery
and kindergarten age have so far excluded pictures.
The nursery and kindergarten child will naturally
pray for material things that he desires. He may be guided
to request, rather, the fulfillment of his spiritual needs.
When he has done wrong knowingly, he should be helped to
see the need of asking not only the forgiveness of others,
but also the forgiveness of Gtod. Hie prayer might be,
"Sear God, I as sorry I hit Nancy today. I won't hurt her
any more. Help me to be a good boy." The nursery or
kindergarten child who has learned the art of childlike
praying may also through his concern for the welfare of
loved ones, begin to offer prayers of intercession. He
may voluntarily pray, "Sear God, my daddy is sick. Please
make him well." When the child has reached the age when
he dedicates his life to God, perhaps even before he enters
the first grade, he will Include the element of dedication
in his prayers. The phrase in childlike words may be,
"I am your boy. I want to be like Jesus."
56 Opal Wheeler, Sing in Praise, illus. by Msrjorie
Torrey.
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By the time the child enters the primary grade he
should have become familiar with most of the fundamental
elements of prayer. Development may be expected in his
ability to express himself in prayer as well as In ordinary
conversation. His prayers should also reveal a spiritual
growth. It may be during these particular years that the
ohild will pray his first really penitential prayer. It
should be followed with a prayer of gratitude. Instruction
as well as example is needed in teaching the art of prayer
to the child. He may be taught that God hears every prayer
and always answers in the way He thinks best. By comparing
the earthly father with the Heavenly, the child may be lead
to understand that refusals come out of a heart of love
and a desire to allow only wha t is best for the child.
Explanations may be given as needed concerning the places
for prayer, the postures assumed, closing the eyes, speaking
aloud, and silent praying. Pictures found in prayer books
as well as stories dealing with the concept of prayer,
such as those in Tell Me About God, will be an aid to
the parent as well as to the child. It may be helpful to
the primary child to know something about the place that
prayer had in Jesus* life�His need of prayer, the many
times He prayed, the places in which He prayed, the subject
87 Mary Alice Jones, Tell Ms About God.
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of His prayers. His teaching concerning the Lord's Prayer.
The books Tell Me About Jesus58 and Jesus' Story59 may be
used to reveal these facts.
The family devotional period will be enriched by
the use of religious picture books. One especially help
ful to the parent on the subject of prayer is Prayers for
60
Little Children. Another inexpensive book is Prayers
for Children.61 Other collections of prayers for small
children are Prayers and graces for Small Children,68 Hear
Our Prayer, 63 and A Little Book of Prayers. 64 Our Father65
interprets each phrase of the Lord's Prayer with a short
prayer and full-page illustration. Parents who desire
illustrated devotional books of stories, prayers, and verse
SQ Mary Alice Jones, Tell Me About Jesus.
59 Maud Petersham and Miska Petersham, Jesus' Story.
60 Mary Alice Jones, editor, Prayers for Little
Children.
61 Rachel Taft Dixon, illustrator, Prayers for
Children.
62 Quail Hawkins, Prayers and Graces for Small
Children, illus. by Marguerite De Angel i.
SS Helen Page, illustrator, Hear Our Prayer, selec
tions by Sharon Stearns.
64 Emllle Fendall Johnson, A Little Book of Prayers,
illus. by Maud Petersham and Miska~Petersham .
68 Joan Gate Thomas, Our Father.
108
66
will find some that are helpful . When I Think of God
may be used with four- and five-year-olds. God1 g Wonder
6? 68
World and Shining Armor will have greater appeal for
69
the children of the primary grades. This is God1 g World
for older children, may be used with some eight-year-olds.
In summary . The baby it is believed Is born with
a religious inclination (a tendency to reverence and wor
ship) that needs proper stimuli for its development. A
counter, depraved impulse, which the Evangelicals hold
originated with Adam's sin, Is also inborn and becomes
manifest at the dawning of an et ileal consciousness. This
natural earthward bent needs to be checked by redeeming
forces to prevent evil from dominating the child's life.
The intrinsic need for love and security are to be satis
fied best with spiritual things. The small child needs
to know the love of man, but most of all he needs Divine
love. He finds that love and friendship of God through
prayer. To dispel fears and to bring stability the child
66 Mabel A. Miedermeyer, When I Think of God, Illus.
by Carmon V. Livsey.
67 Bern ice Bryant, God's Wonder World.
68 Edna Ewing Kelley, Shining Armor, illus. by
G. Robert Olson.
69 Mabel A. Nledsrmeyer, This Is Qodje World, illus.
by Gedge Harmon.
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needs also a knowledge of death, of the hereafter, and of
his own salvation. Answers to questions he might raise
concerning these things must be given in a sincere, straight
forward, honest, and childlike manner. The parent's oppor
tunity is to cooperate with God in supplying the child's
spiritual needs so that he develops as normally spiritually
as he does physically and mentally. Religious concepts
presented in a childlike way and appealing to the particular
age and interest of the ohild are sure to bring forth a
response. The little ohild accepts the adult's word with
out question. If he is to continue his respectful hearing
concerning spiritual things, he must be given a truthful,
reverent, and sympathetic presentation. The first appeal
is made to the child's emotions and comes through experiences.
The intellectual appeal coming later draws on these ex
periences which help to build Ideas. A rich spiritual
background makes religious concepts the more easily under
stood and the more meaningful. Appeal must be made con
tinually to both the emotions and the mind if the child's
innate desire to worship and his natural curiosity concern
ing the unknown is satisfied. Probably the first religious
concept within the child's experience is that of God. He
may hear his parent pray or have his many everyday experi
ences linked with God's name. He understands most readily
the functional aspects of God. Through his own experiences
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of his father's love, care* devotion, and protection he is
able to understand another personality having these at
tributes in an even greater measure. Though the idea of
God as a Spirit cannot be grasped until the later primary
years, the child is capable of understanding the reality
of God's presence even though He is not seen. The grow
ing interest of primary children In natural phenomena makes
the concept of God the Creator significant. At this age
the child will ask many unanswerable questions concerning
God. He must realize that some facts cannot be obtained;
yet, enough Information is known and can be given that will
adequately satisfy the needs of the child's heart. As the
child grasps the meaning of time and space, he is ready
for the facts of God's eternal existence and His Inde
pendence of these two human concepts. The primary child
is able to see the influence of God in the lives of others.
The idea of God as a Spirit, making Himself known and living
within the human heart may not only be understood, but may
be experienced.
Erroneous ideas about God should be dispelled. The
small child, of necessity making God objective, naturally
thinks of Him in the form of man. These Ideas are mere
childish fancy and disappear as correct Interpretations
take their place. Avoiding the use of anthropomorphic
pictures of God helps prevent these ideas from forming.
Ill
A more serious misconception which brings disillusionment
to the child is that of God handing out gifts like a Santa
Glaus. Instead, the child must learn that God is a dis
criminate giver of good gifts to His children. Then, too,
God has been represented as a harsh taskmaster, one who
ceases to love a disobedient child. It is a God who is
ever-loving that is needed by the child. A God of love who
is his close companion brings to the child a sense of se
curity to face the world, courage to overcome temptation
and suffering, power to love even enemies, faith for the
future, and hope of eternal life.
Jesus becomes as familiar a name as God to the child
who hears his parent's pray- The relationship of friend
must first exist between parent and Jesus if it is to be
desired for the child. Simple stories of portions of Jesus'
life�His birth, His boyhood, His acts of kindness, His
healing, His resurrection�will help the child understand
Jesus as a man and as someone greater than man. The primary
child may be given some elementary interpretations of Jesus'
life, His purpose, and His teachings. The problem of se
lecting parts of the Passion story to tell to young children
usually presents itself. If the fact of death has been
naturally taught, eliminating all emotional manifestations
Of suffering and allowing just the beautiful to enter, there
should be little diffioulty here. The nursery child should
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be given the statement of Jesus' death aa matter of fact.
The emphasis should be on the glad news, "Jesue is alive."
The kindergarten ohild may know something of the unfriendly
people who hurt Jesus and caused Kin; to die. The older
primary child should first be introduced to the customs
of punishment in Jesus' day. He still needs to be shielded
from the terribleness of crucifixion by eliminating the
horrifying details in story or picture. A helpful beginning
to the Passion story for the age may be found in the teachings
of Jesus concerning the necessity of the cross and the im
plications it has for each individual.
The small child begins to appreciate the Bible
when he recognizes that it is the source of all the stories
about Jesus, that it tells about 3od and people who loved
and served Him, that it tells us how to be kind and loving.
The ohild who reaches the questioning age will mnt to know
more about the Bible. He may be told about the many Bible
writers�storytellers, prophets, letter writers, poets,
lawgivers, and men who wrote wise sayings. He may be told
about God's plan for a book that would give to all people
the message that He gave to men of long ago. Men wrote
God's message in their own way and in their own words
�
through poetry, song, rules, or laws, stories, letters,
and wise sayings. He can understand the make-up of the
Bible by comparing It to his own library. By the time he
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has reached the later primary grades the child will be
ready for additional information concerning the Bible; he
can learn of the different ways that God's Word waa given
to men who lived long ago.
As the forms of literature differ in the Bible, so
they differ in the Biblical picture book. Two methods of
presentation are used, quotation and interpretation�both
being appropriate to any age level if well chosen. The
stories that aire simplified must retain the flavor of the
original story, include only details significant to back
ground information, keep these incidental to the story and
omit fear-producing or unpleasant parts. The language
should be in Biblical terms as far as possible in order that
the majesty of it be preserved. "Writing down" cannot be
tolerated in Biblical stories. They must conform to every
standard of good literature for children.
A few woll-chosen Bible books are best for the nursery
child who will want them re-read over and over. Many books
of Bible quotations and stories are desired and are avail
able to the primary child. Collections of Old and New
Testament stories, usually written for older boys and girls
are now being designed for the small child. The problem
now is not one of finding a Bible book, but one of select
ing those that are most desirable for a certain child.
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If the parent is to sake the wisest choice of re
ligious literature that will be helpful in guiding the
child, it is necessary that he have an understanding of the
meaning of salvation, of the ideas necessary for the child
to accept salvation, and of the age when he is capable of
applying the truths.
With careful nurturing the child may retain an un
broken relationship with God . With a background of teaching
concerning the meaning of God's love, obedience , prayer,
forgiveness and freedom of choice, the child may freely
sake the choice to give his life to Christ. The child
should know about God's provision for his salvation during
the period of his infancy; he should understand also the
necessity of salvation for eternal life, the meaning of
dedicating his life to Jesus and of his ability to receive
the witness of the Spirit of God that he is God's child.
If the child passes the period of awakening ethical
consciousness (when he is making conscious choices between
right and wrong with clear child-judgment) and consciously
begins to do wrong without making an account to God, ha is
in need of conversion. Definite teaching about, sin and
temptation are needed to help him see his need. He should
learn that temptation comes to all through Satan, that
temptation is not sin although it lea^s to sin if wrong
choices are made, for sin is wilful disobedience to God's
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commands. The provision for forgiveness of sin came through
Jesus' sacrifice. When forgiveness is given, the Spirit
of God speaks to the child's heart telling hiss that he is
God's child. The Spirit does not leave but continues to
guide the ohild. If he falls he must quickly ask God to
forgive him. The motives for the child's seeking salvation
should be presented in a positive way�a sense of right
relationship with God, eternal life in heaven, and Joy in
serving others. Most of the picture books that deal directly
with the salvation of the child cannot be used with children
under the junior age because of their use of an adult sym
bolism. The kindergarten and primary child can understand
that Jesus shed his blood and died so that the child might
be forgiven by Sod; but the phrase "washing sin from the
heart by the blood of the Lamb" may bring wrong ideas to
the child mind. However, many picture books present the
concepts fundamental to that of salvation r� God, Hia laws,
Jesus, forgiveness, obedience, and prayer.
Prayer books may contribute to the child's spiritual
growth. They are designed to help the parent as well as
the child. They may aid in the formulation of the child's
own prayers by introducing the elements of prayer at the
proper age and in a childlike language. The Illustrations
serve to develop attitudes of prayer by illustrating prayer
posture and prayer subjects. To select a prayer book for
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a child it is essential that something of the manner and
time for introducing verious elements of prayer be known.
Previous to formal teaching concerning prayer comes learn
ing through observation and imitation. A religious environ
ment is necessary to the development within the child of
a need for prayer of spiritual response, and of the ability
to pray. It creates an atmosphere wherein the child may
sense God's presence and relate God with his everyday ex
periences. To avoid confusion in the child's mind, the very
first prayers he hears and speaks should use only one name
in addressing the Deity, perhaps that of "God." With
maturation he will be taught other titles for God�Father,
Our Father, Heavenly Father, Lord. He will also address
prayers to Jesus as soon as he has heard stories about Him.
The first prayers, too, must use the words common to the
child' 8 own limited vocabulary, ^he use of such expressions
as "thy" and "thine" had better be left until an explanation
can be given concerning their peculiar use. The vague
term "bless" is more aptly replaced by the more meaningful
word "help". The words and ideas in formal as well as in
other prayers must be within the child's understanding.
Perhaps the first element of prayer introduced to the child
will be that of thanksgiving; the repested expression of
this element in the child's prayers may avoid the mist: ken
impression that prayers are simply vehicles for requesting
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personal favors. Opportunities are afforded for thanking
God for food, for family, for friends, for pleasant ex
periences. With the child's growing understanding of God
and Jesus comes the development from a mere acquaintance
ship to a real friendship. The prayer of adoration, "I
love you, God", "I love you, Jesus" will be meaningful.
The child will enjoy singing this tyoe of orayer.
The element of petition may be introduced in the
nursery child's prayer. The child should be helped to see
the desirability of requesting the fulfillment of spiritual
needs rather than asking for material things. The child
who has learned the meaning of right and wrong should be
taught to request forgiveness for transgressions not only
from the parent, but also from God. "Dear God, I am sorry
I was naughty. Please help me to be good," expresses in
a childlike way this element in prayer. Through his con
cern for the welfare of loved ones the nursery or kinder
garten child who has learned the art of childlike praying
may begin to offer orayer s of intercession. He may volun
tarily pray, "Dear God, my daddy is sick. Please make
him well." The child who has reached the age when he
knows what it means to give his life to Jesus will add to
his prayers the element of dedication, "I am your boy.
I want to be like Jesus."
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The primary child should be familiar with most of
the elements of prayer; he should, moreover, not only show
development In nis ability to pray, but also show spiritual
growth through prayer. At this time, if not before, may
come the first real prayer of penitence. Answers to spiri
tual as well as to material requests should always be
acknowledged in the child's prayer. The small child will
need instruction as well as example in prayer. By com
paring the earthly father with the heavenly, the child
can understand that refusal to grant requests comes from
a greater knowledge of what is best for the child. Prayer
posture, places for prayer, methods of praying, and Jesus'
prayers may be taught with the aid of pictures and stories.
The devotional period, one of the best times for teaching
spiritual things* may be enriched through the use of picture
books of Bible stories, prayers, or devotional poems and
stories.
CHAPTER VI
SUMMARY
The historical study of children's literature re
veals that the prevailing philosophy of childhood and re
ligion was reflected in the books of the day. Previous to
the first decade of the twentieth century, before modern
objective studies in child psychology had been made,
children's books were highly didactic in tone, religiously
sentimental in spirit, and extremely moralistic. After
1910 came a period lasting for almost thirty-five yeers
In which there was a decline in prestige and use of children's
religious literature. But the past few years have again
seen the religious book for children come into popular
use. An influx of a vf et number of religious books into
the present day markets created a need for the formulation
of some standards of evaluation. The following criteria
are suggested:
A. The text must concur with the child's intellectual de
velopment including language, comprehension, reasoning,
and attention span.
1. The vocabulary must either be within the child's
comprehension or be appreciated for its tonal
quality.
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2. The sentence structure must be simple in form
to suit the child's language and reading ability.
3. The length of the story must be within the
limit of the child's attention-span.
4. The book must not "talk down" to the child.
B. The text and pictures must feature those elements which
stimulate the inner urges which enter a child's de
sire to read: imitation, imagination, wish-fulfillment,
humor, and curiosity.
1. The child's book must give pleasurable read
ing to the adult if it is to bring the desirable
attitude toward reading on the part of the
imitative child.
2. Books for children over five years of age should
'
supply his increasing demand for fanciful tales
which culminates with the eighth year; fairy
stories using Biblical terms should be easily
distinguished as such.
3. Tne book should be a satisfying thing contain
ing factors allowing for healthful release for
the child's suppressed subconscious desires.
4. The humorous element enjoyed by all children-
unexpected happenings, funny-sounding names,
strange sounds, the grotesque, the extravagant,
nonsense, slap-stick comedy, humorous mis-
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fortunes�should be constructive � simple and
relaxing.
5. The book's content should supply the infor
mation necessary to satisfy the child's curi
osity and growing ability to ask and define
specific questions such as, "What's dot?",
�What does it say?", "Why?", and "Where is God?"
The book's interest appeal must correspond to the age
for which it was written.
1. The nursery book should be limited largely to
the young child's own activities and should con
tain repetition, rhythm, and aotion.
2. The kindergarten book should have a wide range
of interests, even going beyond those of his own
neighborhood to the children of other races and
lands; the elements of action, rhythm, and sounds
are still to be Included with a lesser emphasis
on repetition.
3. The primary book should appeal to the child's
interest in the fanciful and miraculous, wonders
of nature, heroic figures, children of other
lands, and real life; the stories should be
centered around a little plot, have plenty of
action, and contain less repetition.
The book's format (size, shape, margins, typography,
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binding) must meet the requirements of the child's pre
ferences* hygienic standards* durability, and quality.
1. The book's binding must meet the tests of
attractiveness, durability,and flexibility.
a. The binding should be colorful and
illustrated; the title should incite
curiosity and interest.
b. The book should have a reinforoed,
waterproof, and vermin-proof cloth
binding; the type of fastening for the
cloth book should be saddle-stitching.
2. The sizes may vary from midget to "two-lap*
books but the majority should be the easily-
handled, medium-size book (eight by eight).
3. The paper which is most satisfactory to the eye
and touch and which stands up best under a
child's use is that which is strong, heavy
weight, opaque* smooth, and dull-white in oolor.
4. Legibility is the prime requisite in typography
for children's books; determining factors in
clude type* width and weight of type, ink,
leading, spacing, length of line, margins, and
oolor of paper. Requirements for legibility are
as follows:
a. The simple, less ornate style, one having
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even strokes and clear-cut edges.
b. A heavy weight which Is wide enough to
make the letters stand out in bold relief.
o. A black ink used on dull-white paper.
d. Leading that does not dominate the print
nor make the page appear a solid mass
of print.
e. Even, unobtrusive spacing between words,
wide enough for ease of eye-movement.
f , Print for the kindergarten book not
smaller than 14-point and not larger than
18- or 21 -point; for ? .he first grade book,
I8-point; for the second grade book, 12-
polnt.
g. The length of line should never exceed
four inches.
h. The left margin must be unbroken except
for the beginnings of paragraphs.
5. The child's book must be of sufficient quality
to meet the standards of good format and to
justify the price required.
E. The illustrations and text should show consideration for
quantitative proportionment , interrelationship, place
ment, and presentation of subject matter.
1. The nursery book needs little if any text; the
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kindergarten and primary books should have texts
in increasing amounts.
2. The relationship of text to illustration must be
one of harmony in meaning, mood, beauty, accuracy,
and simplicity.
3. The text and illustrations are to be arranged
so that the left and right margins are unbroken;
full-page illustrations are to the right of the
text; and smaller pictures occupy the upper half
of the page with the text below.
4. There should be a child-like presentation of
subject matter whether it be In text or illus
tration.
a. The subject matter should appeal to the
child's Interests.
b. It should be truthfully expressed.
c. It must not contain elements provoking
fear or producing an over-stimulation
of the imagination.
d. It must be worthy of imitation.
e. Its spirit must be one of action.
F. Quality, color combination, and the effect produced by
the graphic prooese (relief, intaglio, lithography)
must be suited to a certain age-group.
0. Color should be used in keeping with the canons of good
art for children. The child's sense of color appreci-
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atlon must be taken into consideration.
1. The young child's book should employ the pure
primary colors in their brightest intensity and
in large masses; objects need not represent
closely their natural color.
2. The primary book should employ less repetition
of masses of color, a greater number of colors,
more color harmonies, and some greyed or less
intense colors; objects should approximate their
natural color.
H. The type of illustration (conventional , realistic, sil
houette, animation, or photograph) must be expressive of
the art trends of the period to which it belongs, must
have simplicity of style, and must suit the age for
which it was designed.
1. To be presented with simplicity, the illustration
should have only one main figure or object with
few, simple, obvious, meaningful, and accurate
details.
2. The nursery book preferably should use the
conventional style.
3. The realistic picture should be used increasingly
in books beginning at the kindergarten level.
4. A childlike presentation of the design and bright
decorative treatment may be used after the
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nursery level.
5. The silhouette should not be used in books be
low the primary level; even then, line-drawings
are preferred to those "filled in".
6. Animations are not desired in little children's
books; they lack durability.
7. Photographs should be In color, should give the
idea of action, should portray childlike inter
ests, and should be well reproduced.
8. If they are to be used with young children, Bible
action pictures ("comic" style) should conform
to the criteria of illustration for religious
picture books.
I. The religious concepts, including the ideas of God,
Jesus, the Bible, salvation, and prayer, must be ade
quate to meet the child's religious needs; they must be
within the scope of his comprehension, and must be pre
sented in a childlike way.
1. The idea of God should first be presented in
comparison to the earthly father in His func
tional sense; God as Creator and God as a
spirit working in people's lives may be pre
sented to the child as he advances to the pri
mary years.
a. Erroneous ideas of God (in the form of
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man, a harsh taskmaster, a "Santa
Glaus* ) should be excluded from the
picture book.
b. A loving God should be presented to
the small child.
2. Jesue should be presented not only as a good
man who lived long ago, but also as the child's
immediate and divine Companion.
a. Simple stories of Jesus' life�His
birth, His boyhood, His acts of kind
ness, His healing, His resurrection�
should be contained in the nursery and
kindergarten book.
b. A chronological story of Jesus* life
with some interpretation of His purpose
and His teachings may be placed in the
primary child's book.
c. Horrifying details in story and picture
should be eliminated from the Passion
story .
3. The Bible should be presented as the Word of
God and for the older child its historical
development explained.
a. Bible picture books should retain the
flavor of the original story and majesty
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of the verse by using Biblical terms
aa far aa possible.
b. The kindergarten book may tell of God's
plan for the Bibla, of the many writers
of the Bible* and of the types of liter
ature it contains.
c. The primary book may also include the
different methods God used in revealing
His message to men.
4. The concept of salvation should be presented in
the terms suited to the child's age.
a. Ideas basic to the concept of salvation-
Sod's love* obedience* prayer, right and
wrong, rules, freedom of choice, and
forgiveness should be contained in the
nursery and kindergarten books.
b. The primary book should deal more defi
nitely with terms such as law, sin,
temptation, heaven, sacrifice, eternal
life, conscience* and God's Spirit.
o. The motives for seeking salvation should
be positive.
5. Though the elements in the concept of prayer re
main essentially the same for all ages* they
should be graduated in the interpretation given.
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a. The first prayers should be addressed
to God and Jesus. The kindergarten and
primary prayers may use other titles
such ae Father, Our Father, Heavenly
Father, and Lord.
b. First prayers should omit unfamiliar
words suoh as "thy", "thou", and "bless".
e. Elements introduced in the nursery prayer
will be those of thanksgiving, adoration,
petition, and intercession.
d. The kindergarten prayer may contain the
element of dedication.
e. Stories of Jesus relating to prayer
should be contained in books for the
primary child.
f. Prayer posture, places for prayer, and
methods of praying may be taught through
etory and picture.
Through the use of such criteria, picture books may
be selected which will be suitable to the child and meet
his needs.
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